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Intellectual Property 
Many librarians wish that copyright 
and the transfer or use of intellectual 
property were far beyond their proper 
area of concern. Yet, as long as dissemi-
nation of information is a primary philo-
sophical underpinning of library service, 
librarians need both to be aware of the 
current copyright system and to en-
courage frequent and informed discussion 
with their academic colleagues on the rami-
fications of these public policy concerns. 
The purpose of copyright laws is to 
encourage productivity by rewarding crea-
tors for their labor and publishers for their 
commitment of capital. However, differing 
cultural values and the assault of new tech-
nologies, such as photocopiers and com-
puters, have called the validity and 
efficacy of existing laws into question. 
Concomitantly, the ease of copying is 
allowing pirates of intellectual property 
to erode author and publisher profits. 
Publisher losses to pirates last year 
totalled $4.24 billion. 1 These losses drive 
up the costs of materials for legitimate 
buyers, such as libraries. Financial losses 
have been greater in popular materials 
than in scholarly ones, but the magni-
tude of the losses, and the corresponding 
impact they have on library buying power, 
do call for a reexamination of the system. 
Cultural views of pirating differ. Jerome 
Su, a Chinese book pirate in Taiwan, says: "I 
know I am infringing foreign copyright and 
denying profits to publishers and authors. 
But the West imported our intellectual 
knowledge a thousand years ago, and we 
never got any royalties for it. Chinese 
people do not comprehend the copyright 
idea; it is a Western concept."2 In the global 
village, a reconception of the ideas of intel-
lectual property probably needs to occur, 
and in the United States, alternatives to the 
copyright system, such as no copyright, 
modification of fair use principles, and 
differential laws, need more discussion. 
Mark Twain is said to have observed, 
"Only one thing is impossible to God: to 
find any sense in any copyright law on 
the planet."3 Twain was not advocating 
copyright cessation. He believed that 
creative artists should be rewarded for 
their labors. But today, as cases work 
their way through the legal system, the 
publisher is the injured party and the 
chief recipient of compensation after a 
suit. Publishers seem to have far greater 
resources for protecting their financial 
interests than do writers for their crea-
tive products. But both publishers and 
authors criticize the multiple uses librar-
ies make of copyrighted materials. The 
United Kingdom and some other coun-
tries have systems in place for ensuring 
author reimbursement and for encourag-
ing creative welfare without copyright 
laws. In spite of the entrenched advocates 
of the current American system, this alter-
native deserves debate. The idea of fair use 
only became a part of the law in the 
Copyright Act of 1976. In Communicating 
Ideas, Irving Louis Horowitz argues that 
legislators commingled ideas of social-
ism and capitalism in arriving at the doc-
trine of fair use. In fair use, the socialistic 
goal of free use wars with the capitalistic 
goal of a fair return. Horowitz argues 
that the cessation of fair use practices, 
coupled with increases in technological 
approaches to reporting and compensat-
ing for secondary usage, would benefit 
all sections of the knowledge industry.4 
Leon Seltzer, an early critic of the fair use 
law, concurs in part and contends that 
Congress has but two options: either to 
narrow the author's exclusive rights by 
permitting the broadest range of photo-
copying or to require a full and complete 
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account of photocopying.5 The latter might 
be accomplished by having photocopiers 
record copies against master ISBN and 
ISSN numbers. 
In America, the author's exclusive 
rights are often ceded to the publisher. In 
a recent talk about electronic journals 
and scholarly communications, Ann Oker-
son of the Association of Research Librar-
ies encouraged authors not to sign blanket 
permissions, but to assign rights to their 
intellectual work more selectively.6 Agents 
advise authors of potential best sellers, but 
scholars often blithely sign almost any-
thing. Best-selling authors do not suffer 
the same kinds of financial losses from 
photocopying because paperback pricing 
makes copying uncompetitive. However, 
authors of scholarly tracts in academic 
journals seldom receive direct monetary 
compensation for their work. They are 
more frequently compensated indirectly 
by expansion of their academic reputa-
tions; photocopying and distribution of 
their work is almost a service to them. 
Yet scholars who author textbooks do · 
suffer financially from piracy of their 
work, and university presses do report 
fees for permission to reprint as a signif-
icant income source. 
Increasing library automation and 
networking have added to the copying, 
even though policy guidelines on use 
have been developed. Yet the convenience 
of the copying machine has made a fun-
damental change, and the policies associated 
with it have not caught up. Librarians have 
recognized the importance of a fair return 
for artists and publishers, but the commit-
ment to free access is a powerful elixir for 
our profession. Librarians and scholars 
blanch at the suggestion that fair use 
should be curtailed. Our society needs to 
determine whether the continuation of 
fair use serves the underlying principle of 
encouraging creative work in all areas. 
Maybe society needs to recognize that 
there are differing rewards within the 
scholarly system, requiring different laws 
to meet each circumstance. The 1975 
National Enquiry into Scholarly Com-
May1992 
munication classified knowledge as a 
public good because each person's ac-
quisition of it does not diminish the 
value of the good for others. The Enquiry 
notes, "The private marketplace cannot 
be relied upon to produce the socially 
optimal amount of such public goods 
and thus subsidies of one form or 
another are generally required for their 
production."7 The Office of Technology 
Assessment recommends that the copy-
right laws be changed to recognize the 
special needs of education and libraries.8 
Much scholarly material is produced 
through research done on federally funded 
grants or at state-funded institutions. This 
material is ostensibly produced to benefit 
the public at large. If policies about federal 
employees' not signing away copyright for 
their work were extended to investigators 
on all federally funded projects, then some 
reforms might occur. The stranglehold 
held by foreign-produced journals 
might be eased; resource sharing and 
fair use might be facilitated. I think the 
idea of differential laws has great poten-
tial for improving dissemination of 
scholarly information. 
Reports in the regular news media in-
dicate that publishers have been active 
in improving their legal status in the global 
village. Other parties in the scholarly com-
munications area have been less active. 
Only a few scholars in the academic disci-
plines seem actively engaged. In the 
academy, serials pricing increases demon-
strate the consequences of past deci-
sions. The causes and their solutions are 
a scholarly community concern. Librari-
ans should engage faculty and adminis-
trators in frequent discussions of the 
larger issues of copyright and transfer of 
intellectual property. 
The editor explored some of these ideas in 
a talk entitled "Tize Future of Copyright: 
Pirates v. Publishers" at tlze Amigos Biblio-
graphic Council in November 1990 and at 
PRLC in June 1991. Further research and 
discourse occurred during the UCLA Senior 
Fellows Program, Summer 1991. 
GLORIANA ST. CLAIR 
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The Use of Books within the Library 
Jeff Seith, Nancy Koller,- and Peter Briscoe 
Most commentators have accepted the assertion that the in-library use of books 
mirrors their circulation. The present authors, after clzallenging the logic of this 
assumption, describe a study of both the circulation and in-house use of 13,029 
volumes (randomly chosen from a collection of1.1 million volumes), both serials 
and monographs in all subject areas, over a period of 7 years. It was found that 
more than 30% of the monographs and 25% of the serial volumes had one kind 
of use but not the other, and that weeding based on lack of circulation alone 
would eliminate from a 1-million-volume library at least 112,000 volumes that 
had actually been used quite recently. Further findings are presented, all of 
which challenge the notion that internal use can be inferred from circulation 
figures. Added are a suggestion for another study and a comprehensive bibli-
ography of the literature on the in-library use of books. 
II. esearch employing book use surveys for collection develop-ment purposes such as dis-carding books, canceling sub-
scriptions, and deselecting for remote 
storage began to be conducted in earnest 
in the 1960s. The most cited of the early 
researchers was Richard W. Trueswell, 
who was, however, criticized for at least 
one methodological weakness: the equa-
tion of usage with circulation.1 It was 
pointed out that use may mean more 
than circulation: a book can be used 
without leaving the library. (It may also 
mean less: a book can leave the library 
without being used.)2 Several critics sug-
gested that the noncirculating uses 
should not be ignored, that they might 
be important, and that studies ought to 
be conducted to enlighten the profession 
on the in-library use of books. 
The first to conduct such a study were 
Herman H. Fussier and Julian L. Simon.3 
On the basis of a brief questionnaire in-
serted into selected books and the in-
spection of the completed question-
naires after a 6-month base period, 
Fussier and Simon concluded: "Books 
that develop little recorded-use develop 
little browsing-use, and books that 
develop much recorded-use develop 
much browsing-use."4 This conclusion is 
puzzling to the reader, who has on the 
previous pages not only read that "there 
does seem to be some tendency for the 
low-use books to get 'more than their 
share' --on a proportional basis--of the 
browsing-use . . . . High use books get 
'less than their share' of browsing-use," 
but has also noticed that the figures in 
the tables provided show that as the 
number of recorded uses increases, the 
number , of browsing uses tends to 
decrease. "5 
Despite these new inconsistencies, the 
Fussier-Simon thesis was endorsed by 
the mo_st cited of all sources on the topic: 
the Pitt report, a study of collection 
Jeff Seltlt is Librarian Emeritus, Nancy Koller is Bibliographer for the Social Sciences, and Peter Briscoe 
is Collection Development Officer in the Library of the University of California, Riverside, Riverside, 
California 92507. Funding was provided by the University of California through the Research Grants 
for Librarians Program administered by the Librarians Association of the University of California 
(LAUC) and through the research program of LAUC's Riverside Division. 
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usage in the University of Pittsburgh's 
libraries in 1977. The Pitt researchers 
devised a practical experiment to test 
their belief that in-library use would 
correlate highly with circulation. The ex-
periment-a sampling of books left on 
the libraries' tables during 30 randomly 
chosen days-convinced the researchers 
that their assumption was valid. Seventy-
five percent of the books left on tables 
either had previously circulated or circu-
lated within the period of the experi-
ment, and another 3% circulated in the 
12 months following, leading the 
authors to write: ''We speculate that the 
number of items used in-house which 
have circulated or will circulate externally 
will increase with time, approaching but 
not reaching 100%," and to conclude that 
"in terms of whether or not a book or 
monograph is ever used, it is sufficient to 
examine the external patron circulation 
data."6 
CRITICISM OF THE PITT REPORT 
Most of the literature on the subject 
accepts this conclusion. If there are differ-
ences in circulation and in-library use pat-
terns, it is agreed that they are not major 
enough to be worth taking into account. 
There are, however, some dissidents, of 
whom the most thorough are Casimir 
Borkowski and Murdo I. MacLeod in a 
1979 article, and Robert M. Hayes in one 
published in 1981. The former, after con-
ducting a small but effective study of their 
own, concluded that "throughout, [the Pitt 
study] equates cirrulation with use. Be-
cause of the invalidity of the in-house 
sample, this repeated assumption/ asser-
tion cannot be defended and is, in fact, 
simplistic and inaccurate."7 Hayes, ap-
plying a mixture of Poisson distributions 
to the use of Pitt's library materials, 
wrote: "Allocating to remote storage all 
volumes from a given year of acquisition 
that had not circulated for seven years or 
more ... would affect adversely about 
25.0% of the in-house usage of volumes for 
that year .... Allocating ... 'Zero Circula-
tion' volumes, that have Low and High 
In-House Usage, to remote storage would 
have most deleterious effects upon in-
house usage."!! 
May1992 
We also reject the Pitt conclusion on 
logical grounds. We will return later to 
Borkowski and MacLeod's assertion that 
any test of in-library use based on books 
left_on tables is totally inadequate. Quite 
apart from that, we find two fallacies in 
the "speculation" on which the Pitt 
authors base their conclusion. 
• The speculation is purely hypothetical. 
The jump from 78% to "approaching 
100%" is an unproven extrapolation, 
quite out of place in a study otherwise 
based on sound statistical methodology. 
Furthermore, even if the assumption 
were true, is it saying anything? We 
would suppose that if the extrapolation 
of any rising percentage were ex-
tended to infinity, it would theoreti-
cally attain 100%, but the time we are 
concerned with is very finite. 
• More importantly, it is inconsistent 
with its own premises. Since the Pitt con-
clusion (followed by most commenta-
tors) claims that lack of circulation 
alone is sufficient evidence on which 
to base deselection decisions, of what 
relevance is a conclusion based on the 
opposite of a circulation lack? The en-
tire in-library experiment of the Pitt 
researchers involved books that had 
been used internally, not books that 
had not been used externally. 
To underscore this inconsistency, let 
us summarize. The Pitt report (a) found 
that 40% of its sample of books had not 
circulated in the 6 years following their 
acquisition; (b) asserted that "circula-
tion" may stand for total use, since it 
correlates almost completely with in-li-
brary use; and (c) concluded that the 
University of Pittsburgh Library (and 
probably most other academic libraries) 
may be overstocked, or that, at the least, 
a significant portion of their acquisitions 
could be "shared" with other institu-
tions. The last two assertions together 
aroused the ire of many on the Pitt cam-
pus, who envisioned the withdrawal of 
thousands of books judged guilty on the 
sole circumstantial evidence of an empty 
date-due slip. The fears may indeed 
have been valid, since the practical effect 
of the Pitt report is clearly to justify 
weeding on such a basis. We can assume, 
the report says, that a book that has not 
circulated is a candidate for withdrawal, 
since circulation has been identified with 
total usage, and a book with no record of 
circulation is almost certainly a book 
without use of any kind. Yet the experi-
ment which "proved" this to the 
authors' satisfaction did not focus on 
this category of books with no recot::d of 
circulation. The prisoner has been found 
guilty without trial. 
What we need to know, as has been 
agreed by all, is whether books that have 
not circulated have also not been used 
within the library. Clearly, any experi-
ment that expects to throw light on this 
question must start with books that have 
not circulated over a considerable period 
of time and find out whether or not they 
have had in-library use over the same or 
a similar time period. 
Any experiment ... on this question 
must start with books that have not 
circulated over a considerable period 
of time. 
The problem is that this last require-
ment is impossible for most libraries. Al-
most all have circulation data for each 
individual book, easily gathered from its 
date-due slip, but few have correspond-
ing in-library use data, since few have 
instituted a system of recording such 
use. This fact bas had two consequences. 
First, it .limited the Pitt study to the ex-
perimen described above, a limitation 
which, as we have seen, rendered it ir-
relevant to our practical needs. Second, 
it naturally led librarians to hope that the 
ciraulation record of a book would prove 
to be sufficient evidence for deselection 
decisions. The hope was no doubt the 
source of the Pitt researchers' original 
hypothesis, as well as of the succeeding 
commentators' agreement with their 
conclusion. 
METHODOLOGY AND FINDINGS 
At the Riverside campus of the Uni-
versity of California we found ourselves 
in the fortunate position of being able to 
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replace wishful thinking about in-li-
brary use with facts, for we are an excep-
tion to the generalization mentioned in 
the last paragraph. For 7 years the li-
brary kept a record of in-library use as 
well as circulation, by means of a red-
inked date stamped on the date slip of 
every book that had been left lying on a 
table, ledge, shelf, etc., or beside a pho-
tocopy machine. 
Thirteen thousand and twenty-nine 
volumes-1 in every 100, monographic 
or serial, randomly selected from all LC 
class-number categories-were examined 
for use, both external (number of times 
checked out) and internal (number of 
times red-dated), within the 7-year pe-
riod. Computer-generated tables were 
extracted from the data, correlating the 
number of external with the number of 
internal uses.9 The most important find-
ings are the following: 
1. In the period covered by the study, 
11.2% of the monographs and 13% of the 
serial volumes did not circulate but had 
some recorded in-library use; and 19.5% 
of the monographs and 12.8% of these-
rial volumes had no recorded in-library 
use but circulated. Consequently, a total of 
30.7% of the monographs and 25.8% of the 
serial volumes had one kind of use but not 
the other (see table 1). 
These figures are substantial. If in one 
7-year period 25 to 30% of our sample 
received one kind of use but not the other, 
how can it be maintained that there are no 
significant differences between external 
and internal use, or that circulation can 
be identified with total usage? 
Using our method of recording in-house 
usage, our study shows that, from a library 
of one million volumes, the number that 
had been used in a 7-year period but 
would be evicted by any weeding project 
based on lack of circulation alone would 
be 112,000. Furthermore, as we will see, 
the true figure must be much higher than 
that, since our method captured only a 
fraction of the number of times in-library 
use actually took place. 
2. Relative to each other, monographs 
received much more external circula-
tion, serials more in-house use (see 
table 2). 
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TABLEt 
VOLUMES WITH USE OF ONLY ONE KIND 
No. % 
Monographs 
a. Total volumes in sample 9,379 
b. Volumes never checked out but used in-house 1,053 
100.0 
11.2 
19.5 
30.7 
c. Volumes never used in-house but checked out 1,831 
d. Volumes with use of only one kind (= b + c) 2,884 
Serials 
a. Total volumes in sample 3,650 
b. Volumes never checked out but used in-house 476 
100.0 
13.0 
12.8 
25.8 
c. Volumes never used in-house but checked out 466 
d. Volumes with use of only one kind (= b + c) 942 
TABLE2 
COMPARISON OF MONOGRAPHS AND SERIALS 
No. 
Monographs 
Ratio of 
b:a 
a. Volumes never checked out but used in-house 1,053 
1,831 b. Volumes never used in-house but checked out 
1.74:1 
Serials 
a. Volumes never checked out but used in-house 476 
466 b. Volumes never used in-house but checked out 
3. In some cases, the number of re-
corded in-library uses was quite high, 
even when there was little or no external 
use. Volumes with no circulation had as 
many as 10 recorded uses within the li-
brary; those with only one circulation, 
up to 13 (see table 3). 
4. There are striking differences by 
subject. Books on movies were used much 
more in-house; those on law, horticulture, 
zoology, and anatomy were checked out 
much more frequently (see table 3). 
SUGGESTIONS FOR 
FURTHER RESEARCH 
We have mentioned that Borkowski 
and MacLeod recognized the inade-
quacy of determining in-library use 
simply by counting books left on tables. 
Joan Stockard, Mary Ann Griffin, and 
Clementine Coblyn, the only others to 
0.98:1 
devote space to this concern, presented 
a most useful table summarizing there-
sults of earlier studies' findings in regard 
to the ratios of in-library to circulation 
uses, and included the methodology 
used in each study. When the findings of 
Stockard et al.'s research are added, the 
ratio ranges from 0.4:1 to 6.4:1.10 
A closer look at this table tells us more 
than the authors may have noticed. All 
the studies finding a ratio of less than 1:1 
(i.e., more external than internal use) used 
the "pick-up" methodology, counting 
volumes left on tables. The surveys 
using questionnaires tended to produce 
much higher ratios (i.e., more internal 
use); and the highest ratio of all (4.7:1 for 
monographs only, at Newcastle-upon-
Tyne Polytechnic), came from a different 
methodology altogether: putting a slip 
within each sample item in such a way 
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TABLE3 
AVERAGE AMOUNT AND RANGE OF USE 
(CO= Times Checked Out; IL = Recorded limes Used In The Library) 
Volumes with 
Recorded Internal Use: 
CO=O 
C0=1 
C0=2 
C0=3 
C0=4 
C0=5+ 
· Total Sample: 13,029 Volumes 
Section A: Monographs 
Total Monograph Volumes: 9,379 
Volumes with No Recorded Internal or External Use: 4,047 
Volumes co IL 
1,053 0 1,589 
670 670 1,189 
446 892 884 
310 930 724 
231 924 629 
791 .. 
Average IL 
1.50 
1.77 
1.98 
2.34 
2.72 
.. 
Range of IL 
1-10 
1-133 
1-9 
1-19 
1-15 
.. 
a Highest figures from PN1993-1995 (Movies). Two items in PN1993-1995 had 13 and 12 in-house 
uses respectively; these were the highest figures recorded. 
• Figures would be meaningless since referring to volumes in different categories. 
Volumes with 
External Use: Volumes co IL Average CO Range of CO 
IL=O 1,831 4,779 0 2.61 1-60b 
IL=1 1,033 3,180 1,033 3.08 1-40 
IL=2 574 2,413 1,148 4.20 1-51c 
IL=3 327 1,655 981 5.06 1-61d 
IL=4+ 514 .. .. .. .. 
b Highest figures from K (Law). Seven items in K had 32-46 checkouts; only 3 other scattered items 
had more than 32. 
c Highest figures from QL-QM (Zoology I Anatomy). Two items in QL-QM had 51 and 33 checkouts 
respectively; the next-highest figure was 26. 
d Highest figures from SB (Horticulture). Two items in SB had 61 and 56 checkouts respectively; the 
next highest figure was 23. 
• Figures would be meaningless since referring to volumes in different categories. 
Section B: Serials 
Total Serial Volumes: 3,650 
Volumes with No Recorded Internal or External Use: 2,101 
Volumes with 
Recorded Internal Use: Volumes co IL Average IL Range ofiL 
CO=O 476 0 756 1.59 1-15 
C0=1 185 185 425 2.30 1-11 
C0=2 131 262 380 2.90 1-25 
C0=3 86 258 298 3.47 1-20 
C0=4 52 208 237 4.56 1-23 
C0=5+ 153 .. .. .. 
• Figures would be meaningless since referring to volumes in different categories. 
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Volumes with 
External Use: Volumes co IL Average CO Range of CO 
IL=O 466 1,011 0 2.17 1-3~ 
IL=1 217 547 217 2.52 1-20 
IL=2 130 403 260 3.10 1-24 
IL=3 80 375 240 4.69 1-24 
IL=4+ 180 .. .. .. 
'Highest figures from SB (Horticulture). Seven of the 8 items in SB had 9-37 checkouts; only 6 other 
scattered items had as many as 9, with the highest 12. 
*Figures would be meaningless since referring to volumes in different categories. 
Section C: Volumes with No Recorded Use of Either Kind: 
Monographs 
Serials 
Total 
4,047 
2,101 
6,148 
that any use of the volume would be 
obvious.11 
Comparing the three methodologies, 
we suggest that although the pick-up 
method has one advantage-recording 
each in-library use of each book, rather 
than simply the fact that the volume was 
used but an unknown number of times-
the slip method is the only one we deem 
to be effective, since it has been demon-
strated twice that for every book left on 
a table one can assume a large number of 
in-library uses. In the first study, Harris 
found that 1,184 volumes had been 
found with slips missing or disturbed, 
but of these only 62 (5.2%) had been 
red-stamped, i.e., left on a table. The con-
clusion: "The number of books receiving 
any consultation at all is 20 times as high 
as the number being used at desks and 
not being reshelved." 12 In the second 
study Borkowski and MacLeod asked 57 
faculty members how frequently they 
obey the "Do not reshelve" signs in the 
Hillman Library at the University of 
Pittsburgh. The 50 valid responses were: 
always: 2; often: 2, sometimes: 15; sel-
dom: 27; never: 4. The authors conclude 
that the total number of books used in-
house might exceed those left on tables 
by a factor of 5 or 6.13 
Our conclusion is that the Newcastle-
upon-Tyne ratio of internal to external 
use (4.7:1) is a very conservative figure, 
since the study from which it resulted 
excluded the count of periodicals, which 
% of total sample 
% of total sample 
% of total sample 
43.1% 
57.6% 
47.2% 
would certainly have raised it consider-
ably. Indeed, in the only study which has 
separated the monographs from the pe-
riodicals in its counts, thus enabling the 
calculation of ratios for each format, the 
difference was formidable. For books 
alone the ratio (in-library use to 1 circu-
lation) was 2.5:1; for periodicals alone, 
21.9:1.14 Perhaps our red-dated volumes 
represent the tip of an iceberg. 
The Newcastle-upon-Tyne ratio of in-
ternal to external use (4.7:1) is a very 
conservative figure. 
The practical effect of these considera-
tions on our findings is that our propor-
tion of volumes which did not circulate 
but were used within the library (11.2% 
of the monographs and 13.0% of these-
rials) would be substantially increased, 
and the proportion of volumes that had 
no recorded in-house use but circulated 
(19.5% and 12.8% respectively) would be 
correspondingly diminished. 
Since the most practical application of 
book use research has always hinged on 
the question of whether circulation figures 
suffice to indicate the total use of a given 
volume, the key component of our find-
ings is that of the books with no circula-
tion but some in-library use. They are 
after all the potential victims of any 
weeding procedure based on circulation 
alone. Our data (11.2% for monographs 
and 13.0% for serials) are, as argued 
above, too low. Higher percentages would 
result from a study which took into ac-
count (perhaps by using the procedures 
of the Newcastle-upon-Tyne experi-
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ment) all the books which had no in-
house date-stamping, but which were 
in fact used within the library in the 
period under survey. Such a study 
would tell us how big the iceberg of 
in-library use really is. 
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Addressing Cultural Diversity in 
Academic and Research Libraries 
Otis A. Chadley 
This article discusses the current state of cultural diversity in U.S. academic 
research libraries. It reports the results of a survey undertaken by the author in 
1990 and mailed to the directors of 104 U.S. Association of Research Libraries 
member libraries. The survey asked about cultural diversity in research libraries 
in relation to recruitment of librarians, services to students, and collection 
development. Recent studies suggest research libraries must be prepared to 
examine their practices and make adjustments if they wish to provide quality 
service to all clientele. Results of tlze survey indicate that overall, research 
libraries are making increased efforts to create a more culturally diverse en-
vironment. More sustained effort is needed to attract underrepresented minori-
ties to the research library work force. This article discusses the efforts being 
made and offers several suggestions to assist research libraries in their attempts 
to become truly multicultural institutions. 
oday people of color comprise 
more than 20% of the U.S. 
population. According to the 
U.S. Bureau of the Census, four 
minority groups are particularly notewor-
thy because of their size. They include 
African Americans, Hispanics, Asian Amer-
icans and Pacific Islanders, and American 
Indians, including Alaskan natives (Aleut 
and Eskimo). Census projections for 1990 
indicate that African Americans comprise 
12% of the total national population and 
Hispanics represent 8%. The most recent 
U.S. Census Bureau estimates indicate 
that Asian Americans and Pacific Island-
ers in 1988 comprised 3% of the total U.S. 
population, and that American Indians, 
including Alaskan natives, represented 
.7%.1 Kathleen Falcigno and Polly Guy-
nup report that by the end of the 1990s 
this same composite of minorities will 
comprise almost one-third of the Amer-
ican population.2 
The dramatic changes already under-
way in American society are having a 
significant impact on colleges and uni-
versities. As the racial makeup of the 
student body changes, pressure grows 
for greater diversity in campus adminis-
trations and in the faculty and staff, in-
cluding the library personnel of colleges 
and universities. Increasing pressure ex-
ists for diversity in the curriculum as 
students demand multicultural courses 
and materials that reflect their own ex-
periences. In addition to these demands, 
students want materials that echo their 
own voices in their own languages. The 
pressure for change is real and immedi-
ate. As higher education changes to meet 
these challenges and pressures, so too 
must research libraries acknowledge, 
comprehend, and respond to these chal-
lenges and . pressures in order to pro-
vide quality library services to all 
clientele and access to collections 
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which reflect the lives and experiences of 
all Americans. 
The U.S. Department of Education re-
ports that the student body on academic 
campuses has become more hetero-
geneous, with minorities comprising 
18% of the total student body in higher 
education in 1988.3 James E. Sulton, Jr., and 
other scholars suggest that one ramifica-
tion of the growing diversity now under 
way on U.S. campuses is the rise of racial 
incidents and believe it imperative that 
higher education act quickly and re-
sponsively to demographic changes.4 
Judith H. Katz defines a "quality educa-
tion" as "one that facilitates students' 
ability to interact effectively with diver-
sity of ideas, of style, of culture, and of 
race."5 Academic research libraries, like 
their parent institutions, are beginning 
to recognize the need for action to 
address cultural diversity in higher edu-
cation. The March 1990 Association of 
Research Libraries (ARL) newsletter de-
clared: "Research libraries throughout 
North America must be prepared for the 
changes which the 1990s will bring if 
they are to play a more strategic role on 
campus."6 
Perhaps of greatest significance to the 
future of academic research libraries is 
the state of minority enrollment in li-
brary and information science. In 1987, 
490 min01:ity students were enrolled in 
ALA-accredited master's programs.7 In 
1988, there was a 40% increase (195 in-
dividuals) in minority enrollment or a 
total of 685 minority students.8 
By 1990, the growth rate had declined sig-
nificantly; 819 members of underrepre-
sented groups were enrolled in master's 
degree programs in library and informa-
tion science, an increase of 134 persons, 
or a 20% growth rate. These data indicate 
that the growth rate in minority enroll-
ment has slowed by 50% between the 
years 1988 and 1990. The numbers re-
main small compared to the 91% (8,295) 
nonminority students enrolled in master's 
programs in library and information 
science in 1990.9 In 1989, according to the 
most recent data available, 21 out of 29 
fields of graduate study awarded more 
master's degrees to members of under-
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represented groups than did the field of li-
brary science where only 8% of those receiv-
ing master's degrees were underrepresented 
minorities. In each of ten disciplines, minor-
ity graduates exceeded 10%.10 
Recruitment of members of under-
represented minority groups pre-
sents a significant challenge for 
academic research libraries and the li-
brary profession in general. U.S. Census 
figures for 1988 indicate that black 
librarians comprised 8% of the total li-
brary work force and Hispanic librarians 
represented only 2%.11 In ARL libraries, 
for example, underrepresented minori-
ties comprised only 10% (820) of all posi-
tions in 1990. Of these minority librarians, 
over half (412) were Asian American, one-
third were African American (272), and 
only 15% (125) were Hispanic. American 
Indians and Alaskan natives comprised 
only 2% (11) of the total number of 
minority librarians.12 
Recruitment of members of under-
represented minority groups presents 
a significant challenge for academic 
research libraries. 
Library professional associations, li-
brary educators, and the directors of the 
nation's academic and research libraries 
have been growing increasing! y con-
cerned about the small number of minor-
ity students enrolled in library schools, 
the small number of minority librarians 
working in the profession, and the need 
for a more culturally diverse work force 
in academic and research libraries. In 
1989, the Association of College andRe-
search Libraries (ACRL) created the 
ACRL Task Force on Recruitment of Un-
derrepresented Minorities to examine is-
sues of minority recruitment and retention 
in academic libraries and advise the 
ACRL Board of Directors on necessary 
action. In its 1990 report, the ACRL Task 
Force expressed concern that the ACRL 
needs to reflect more accurately the 
ethnic and cultural diversity of Ameri-
can society and made suggestions about 
minority recruitment.13 In response to 
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the Task Force report, the ACRL Board 
created, in November 1990, the Standing 
Committee on Racial and Ethnic Diver-
sity to "initiate, advise, and mobilize 
support for appropriate action related to 
issues of racial and ethnic diversity in 
academic librarianship including the re-
cruitment, advancement and retention 
of underrepresented groups to academic 
librarianship; and the promotion of qu-
ality academic library and information 
services for members of racial and ethnic 
groups."14 
The Association of Research Libraries 
(ARL) has also taken recent action to 
examine the issues of recruitment and 
retention of underrepresented minori-
ties to the work force of the nation's 
largest research libraries. Following a 
general membership discussion of the 
issues, the ARL Board of Directors (in 
May 1990), established the Task Force on 
Minority Recruitment to "develop a ser-
ies of recommendations on possible ARL 
initiatives to strengthen the recruitment 
and employment of minorities for pro-
fessional positions in research librar-
ies."15 The report of this group was 
reviewed at the ARL 1991 spring meet-
ing. During the 1990 ALA Annual Con-
ference, the ARL showcase booth theme 
was "Encouraging Cultural Diversity in 
Academic and Research Libraries." 16 
This event was received by a substantial 
audience as more than 500 people visited 
the booth.17 
Individual college and research libra,r-
ies have also provided leadership on 
these issues. The University of Michigan 
Library has taken major steps toward 
creating a multicultural library environ-
ment. Minority library staff now com-
prise 20% of the library's work force. 18 
The library at UCLA has created a men-
tor program called REFORM/UCLA 
which "pairs successful Hispanic librar-
ians with young Hispanics to encourage 
them to prepare for careers in librarian-
ship."19 The libraries of the University of 
California at Santa Cruz and the Univer-
sity of Michigan have created new posi-
tions focused on multiculturalism and 
diversity.20 These and other actions by 
college and research libraries and by li-
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brary professional associations are in-
dicative of the serious efforts under way 
to respond to the challenges of new stu-
dent populations and the pressures of 
rapidly changing demographics. 
To learn more about what the nation's 
largest research libraries were ex-
periencing in relation to cultural diver-
sity, the author conducted a survey of 
ARL libraries in the fall of 1990. As an 
employee of an ARL institution and a 
member of an underrepresented group 
in the library profession, the author was 
interested in learning about the current 
state of cultural diversity at other aca-
demic research libraries. Data for this 
project were collected through a survey 
instrument developed by the author and 
based on a review of the literature and 
more than 12 years of professional li-
brary experience. The survey consisted 
of 24 questions covering such topics as 
cultural diversity in collection develop-
ment, recruitment of personnel, instruc-
tion programs, and user services. The 
questionnaire was sent to the directors of 
the 104 ARL libraries in the United 
States. All responses were anonymous. 
Of the 104 ARL institutions which re-
ceived the survey, 49 responded and 35 
of these were complete and usable for a 
34% response rate. Both the timing of the 
survey and the way in which it was con-
structed may have affected the response 
rate. Directors received the questionnaire 
in November 1990, the most demanding 
time of the year. Also, the author should 
have developed the survey instrument for 
quick response rather than time-consum-
ing answers. Individuals with relatively 
limited experience in constructing mail 
questionnaires usually receive not more 
than a 50% response rate in social science 
research. 21 
RECRUITMENT 
Of the 35 libraries that responded, 30 
provided demographic information 
about the number of underrepresented 
minority librarians on their staff. These 
30 libraries employ 1,703 librarians, of 
which 169 or 10% are from underre-
presented groups (as compared to 10% 
for all ARL libraries).22 The range is from 
no minority librarians on a staff of 40 
librarians to 36 minority librarians on a 
staff of 66 librarians. The results aver-
aged to approximately six minority 
librarians employed at each institution. 
The most represented minority group is 
Asian American (50 percent). African 
Americans account for 29% of the group. 
Hispanic Americans account for 18%, 
and the least represented group is Amer-
ican Indians at 3%. 
Materials collected ... can and 
must reflect the experiences of all 
Americans. 
Fifty-seven percent of responding li-
braries consider their efforts at recruiting 
minority librarians as moderately success-
ful or successful. Nevertheless, the num-
bers of underrepresented minorities on 
their staff are extremely small. The most 
represented minority group, Asian Amer-
icans, comprise an average of only three 
librarians for each library, while African 
Americans average only two librarians 
per institution and Hispanics average 
only one librarian per institution. The 
least represented group is American In-
dians with an average of less than one 
(.16) librarian per institution. 
A 1990 survey of hiring practices in 
ARL libraries states that "an argument 
may be made for doing more to recruit 
protected classes ... however, it would 
seem that most ARL members are aware 
of the principles of equal employment 
opportunity and affirmative action, and 
are concerned enough to incorporate 
those principles into their hiring prac-
tices."23 However, research libraries may 
have created barriers to employment 
that discourage minority students from 
choosing to specialize in academic 
librarianship. Those barriers include 
low entry-level salaries, pay inequities 
among minority librarians and non-
minority librarians, the requirement of 
previous library experience, and the bar-
rier of both conscious and unconscious 
racism on the part of individuals and 
institutions. Em Claire Knowles cautions 
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that "a serious commitment to library 
diversity requires an examination of low 
entry level salaries and limited salary 
ranges, which can discourage people of 
color from choosing a career in librarian-
ship."24 While these barriers may present 
problems for anyone entering the profes-
sion, they may be particularly pernicious 
barriers to members of underrepresented 
minorities. Consequently, a career in 
librarianship that promises low pay and 
little social prestige is often less of an 
inducement for minorities than for most 
nonminorities considering library science 
as a career. 
Given the realities of the distribution 
of income and opportunity in the U.S. 
population, minority graduates are 
more likely to incur considerable debt to 
finance their education and, therefore, 
low entry-level salaries represent a par-
ticularly insurmountable barrier to em-
ployment in librarianship. Moreover, for 
those minority members who have en-
countered unfair hiring practices and 
have experienced discrimination in em-
ployment, requiring previous library ex-
perience or specialized training may 
erect yet another barrier and prevent 
them from being considered in the appli-
cant pool. Compared to white middle 
class America (still the primary recruiting 
source from which librarians are 
drawn), fewer minorities have a similar 
level of comfort, economic security, and 
education. 
The 1990 ARL salary survey reports 
that minority librarians employed at 
ARL libraries in the United States in 1990 
earned 4% ($1,621) less, on average, than 
nonminority librarians, "despite the fact 
that minority professionals have 1% (ap-
proximately 2.5 months) more experience, 
on average, than their non-minority col-
leagues. The salary differential has in-
creased by 1%, or $459, since last year's 
report."25 Joseph A. Boisse and Connie V. 
Dowell point out that seldom do aca-
demic research libraries hire librarians 
without previous library experience, 
thereby reducing the number of entry-
level positions available and limiting op-
portunities for recent minority library 
graduates.26 The outcome of such hiring 
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practice is that minorities not only have 
fewer library career opportunities to 
begin with, but they also are prevented 
from gaining crucial professional ex-
perience that is necessary for advance-
ment. The ACRL Task Force on 
Recruitment of Underrepresented Minori-
ties emphasizes how individual and insti-
tutional racism also can discourage people 
of color from seeking employment at aca-
demic research librariesP 
INTERNSHIPS 
Internships, focused on recruiting un-
derrepresented minority students into 
librarianship, as well as on recruiting 
recent minority library school graduates 
for beginning-level positions, are seen 
by some librarians as effective recruiting 
tools. Of the 57% of ARL'survey respon-
dents who consider their recruitment of 
minority librarians as moderately success-
ful or successful, only three libraries had 
some form of internship program for re-
cruiting minority graduate students or 
minority librarians. Nearly 20% of all 
responding ARL libraries reported that 
they had a minority internship program; 
however, several indicated that these 
were newly instituted programs and had 
not had time to be successful as yet. Less 
than 1% (.07) of the ARL institutions that 
consider their recruitment of minority 
librarians as unsuccessful report having 
some form of library internship. These 
internships, however, were open to all 
applicants and were not specifically tar-
geted to minority applicants. 
MULTICULTURAL SERVICES 
LIBRARIANS AND 
mSTRUCTIONPROGRAMS 
The value of developing a diversity or 
multicultural services position to attract 
underrepresented groups to the library 
should not be underestimated. Allan G. 
Dyson reports that subsequent to the 
University of California at Santa Cruz' 
developing a position of multicultural . 
services librarian, more students from 
underrepresented groups are now using 
the library. 28 Services provided by the 
multicultural services or diversity librar-
ian may include bibliographic instruc-
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tion, one-on-one contact, outreach around 
the campus, and visits to high schools and 
public libraries. Clientele may include 
minority group students, reentry students, 
and international students. Only five of 34 
responding ARL libraries (15%) indicated 
that they had a similar position in their 
library. Interestingly, three of these five 
libraries thought that they had been 
successful in attracting minority librari-
ans to their libraries, and these three also 
had active internship programs. 
Research libraries may have created 
barriers to employment that dis-
courage minority students from 
choosing to specialize in academic 
librarianship. 
The duties of the multicultural services 
librarian, as reported by the respondents, 
include outreach to culturally diverse stu-
dent groups, students academically at risk, 
and students with disabilities. In some in-
stances, ARL respondents reported that 
the multicultural librarian was responsible 
for monitoring the collection adequacy in 
multicultural areas. Other duties cited in-
clude mentoring, reference work, and out-
reach to the community. Twenty-eight 
(88%) of 32 responding libraries have for-
mal bibliographic instruction programs 
with coordinators who serve the dual role 
of administering to the general library 
audience and to the special needs of such 
groups as the disabled, minority groups, 
and international students. 
COLLECTIONS 
More than half of the ARL libraries 
responding to the survey have collec-
tions exceeding three million print and 
nonprint items. Ninety-three percent of 
respondents reported that their collec-
tions on racial and ethnic minorities are 
integrated into their general library 
holdings. One library reported that its 
racial and ethnic minority collections are 
housed separately from the general col-
lections. Examples of separately housed 
collections include African American 
Studies, Latin American Studies, East 
Asian Studies (Chinese and Japanese), 
Pacific Island Collection, Hawaiian Col-
lection, Polish Collection, and Asian Lan-
guages Collections. Seventy-four percent 
of responding libraries said that ethnic 
materials are in demand, and several re-
spondents added comments such as: "yes, 
in increasingly more demand" and "yes, 
in both print and nonprint formats." Six 
percent of respondents indicated only 
modest demand for their ethnic collec-
tions; 11% indicated that their ethnic 
materials are not in demand; and 9% 
either did not know or did not answer 
the question. Over two-thirds (69%) re-
port that African American materials are 
in demand at their institution. Asian re-
sources are the second most used ethnic 
collection as reported by 58% of there-
spondents. Hispanic collections are re-
ported by 42% and 38% said American 
Indian materials are in demand. 
CONCLUSION 
Research libraries, like librarianship 
in general, have a serious need to attract 
more members of underrepresented 
groups to the profession and to their 
staffs. Evidence gathered in this survey 
and from the professional literature indi-
cates that efforts are under way, but 
much more needs to be done, in research 
libraries, in library schools, and in pro-
fessional associations. Research librar-
ies, their staff, their collections, and their 
services can play an essential role in and 
can lend considerable support to their 
institutions' efforts to achieve cultural 
diversity. Enhancing the multicultural na-
. ture of the library's collections strengthens 
the curriculum, and the development of 
strong ethnic and multicultural collec-
tions attracts scholars and researchers 
from various cultural backgrounds to 
the university and the university library. 
Materials collected by research libraries 
can and must reflect the experiences of 
all Americans and should be made avail-
able in a variety of formats and lan-
guages to respond to the learning styles 
and diverse origins of today's students. 
In order to achieve a more culturally 
diverse environment and to establish bet-
ter library communication with members 
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of underrepresented minority groups, 
more research libraries need to develop 
a diversity or multicultural services 
librarian position to target traditional 
and special library services to diverse 
groups. Additionally, innovative library 
internship programs should be estab-
lished to encourage minorities to pursue 
graduate study in librarianship and em-
ployment in academic and research li-
braries. Minority students who work as 
library assistants should not be over-
looked. If librarians are to be successful 
in recruiting minority students to intern-
ships and to the profession of librarian-
ship, librarians will need to increase 
their campus visibility and work in close 
coalition with faculty and university 
staff. They might develop closer ties 
with the career planning and placement 
offices on their campuses and create at-
tractive recruitment literature which ap-
peals to the interests of minority 
students. They might engage to a greater 
degree in cocurricular life and work with 
residential life advisers and other uni-
versity staff to plan programming and 
marketing strategies. 
Another avenue academic and re-
search libraries may want to consider in 
their efforts to recruit people of color is 
the development of working partner-
ships with campus fraternities and 
sororities in which underrepresented 
minority students are members. Librari-
ans will also need to take a vigorous look 
at their library's internal environment 
and assess the degree to which diversity 
and multiculturalism are promoted and 
encouraged. Knowledgeable and com-
mitted librarians and library staff might 
work with students to create a diversity 
committee to explore environmental is-
sues on campus and in the library. They 
might also create an affirmative action or 
diversity grants program to encourage 
creativity and commitment to the ideals 
of affirmative action and to promote pro-
grammatic change. In short, librarians 
will need to take a more proactive stance 
on these issues to increase their campus 
and national visibility and to make 
librarianship a more inviting, inclusive, 
and rewarding professional choice. 
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To improve their success rate in 
attracting underrepresented minorities 
to their staff, academic and research li-
braries might develop a target of oppor-
tunity program. Such a program would 
not substitute for a strong affirmative 
action program, but would instead pro-
vide additional resources and encourage-
ment for search committees to go beyond 
normal methods of recruitment to attract 
qualified minorities. A target of opportu-
nity program would allow the library to 
seek minority appointments regardless of 
current vacancies. In this way, an out-
standing candidate could be matched to 
an ongoing need rather than to the hap-
penstance of a particular vacancy at a par-
ticular time. Unlike quota systems that seek 
to increase minority staff to a specified 
level, the target of opportunity program 
aims to increase minority representation 
in the workplace through increasing the 
pool of known applicants and creating an 
appointment for a qualified individual. 
Library administrators and library pro-
fessional associations must give highest 
priority to increasing opportunities for 
members of underrepresented minority 
groups for library education and for re-
cruitment, promotion, and professional 
development in academic librarianship. 
Library administration at the top level 
should and must take the responsibility 
and assume the leadership in encourag-
ing the employment of people of color. 
Moreover, ALA-accredited library schools 
must also assume a greater responsibility 
and take a leadership position in recruiting 
members of culturally diverse groups to 
librarianship. In 1989, only 338 master's 
degrees in library and information science 
were awarded to members of the four 
major cultural minority groups in the 
United States. This record compares dis-
mally to the 3,184 master's degrees awarded 
by ALA-accredited library schools to non-
minority students in 1989.29 Library pro-
fessional associations, library school 
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administrators and faculty, and the direc-
tors of academic research libraries must 
develop creative partnerships and work 
cooperatively and aggressively to recruit 
candidates from underrepresented minor-
ity groups to academic librarianship. 
More research libraries need to 
develop a diversity or multicultural 
services librarian position to target 
traditional and special library 
services to diverse groups. 
There is no one answer to creating a 
more diverse work force in the field of 
librarianship, no quick fix. However, a 
combination of the ideas presented in 
this paper-emphasis on building mul-
ticultural collections; creating a position 
of multicultural services librarian; 
developing an active library internship 
program; providing a target of opportu-
nity program; creating a more inclusive 
climate; engaging in more active and 
more visible recruiting-all of these and 
other actions should make a considera-
ble difference over time in the composi-
tion of the profession. 
Cultural diversity is a reality today on 
American college and university cam-
puses, and it is one of the most important 
forces shaping the future of higher edu-
cation. The U.S. Department of Labor 
estimates that minorities will comprise 
26% of the work force by the year 2000.30 
As academic and research libraries be-
come greater participants in creating 
their own multicultural environments, 
they will benefit from the ideas and per-
spectives of different cultures to develop 
and strengthen their library collections 
and services for the benefit of all clien-
tele. A culturally diverse library environ-
ment is its own best marketing tool to 
attract diverse groups to the library and 
to librarianship. 
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The Role, Status, and Working 
Conditions of Paraprofessionals: A 
National Survey of Academic Libraries 
Larry R. Oberg, Mark E. Mentges, P. N. McDermott, 
and Vitoon Harusadangkul 
The emergence of paraprofessionals as a growing force in academic libraries is 
a much discussed but little investigated phenomenon. The rapid change that 
characterizes academic libraries today has affected profoundly staff deployment 
and workplace task assignment. The profession's response to these new condi-
tions, however, has been weak, and librarians have not exercised leadership. 
Librarians speculate, but do not know with certainty, the education, skills, and 
other competencies required of paraprofessionals, the tasks and levels of author-
ity assigned them, the salaries and staff development incentives offered, or the 
potential of their contribution. The authors present the results of their 1990 
national survey of the role, status, and working conditions of paraprofessionals 
in two populations, a census of the Association of Research Libraries, and a 
random sample of the Carnegie Classification libraries. They review the litera-
ture, analyze the data results, make recommendations for further research, and 
propose actions to be taken by the profession. 
ersonnel utilization and role 
definition have been persistent 
problems within librarianship. 
The separation of workplace 
tasks into categories unambiguously defined 
by their levels of complexity and con-
sistently performed by staff with appr<r 
priate educational qualifications and 
training continues to elude the profession. 
A high degree of overlap has come to exist 
between the work performed by librarians 
and that performed by support staff, par-
ticularly paraprofessionals.1 Task overlap 
contributes to the role blurring that has 
plagued generations of library workers. 
Role blurring confuses the library's 
clientele and contributes to the general-
ized impression that there is little differ-
ence between the work performed by 
librarians and that performed by sup-
port staff. Many librarians compound 
this problem, often to the point of pro-
fessional embarrassment, by continuing to 
perform once innovative but now routine 
work that should be delegated to competent 
paraprofessionals. Unfortunately, librarian-
ship does not possess a mechanism to cen-
sure or prevent this abuse. 
Task overlap and role blurring degrade 
the quality of client-library contacts. In 
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academic libraries, these factors hinder 
the acceptance of librarians as colleagues 
of the teaching faculty and as experts by 
their clients generally. Task overlap also 
creates resentment among support staff, 
who see themselves performing the same 
duties librarians perform, only for less 
money and less prestige. 
The rapid change that characterizes 
today's library workplace contributes to 
the problems of personnel deployment 
and use, task overlap, and role blurring.2 
Some of the forces that account for this 
accelerated rate of change include: 
• the automation of library processes 
and the growth of networking; 
• the creation of new tasks and shifts 
within the status hierarchy of many 
old ones; . 
• static or declining budgets; 
• the research, teaching, and gover-
nance demands that faculty status has 
required of librarians, 
• the move away from administrative 
models based on authority toward those 
based on consensus and participation; 
• the emergence of a true paraprofessional 
level of employment, and; 
• a new generation of committed, in-
creasingly vocal paraprofessionals. 
Although automation and other change 
agents contribute to role blurring, they 
also create exciting new opportunities 
for librarians as well as support staff. It 
is particularly vexing, therefore, to find 
professionals who persist in defining 
their positions by other than their 
highest-level responsibilities. 
The response of the profession to the 
problems of staff utilization and role 
definition has been weak. Librarians 
have shown little inclination to exercise 
leadership in these areas. The Library Ed-
ucation and Personnel Utilization (LEPU) 
document dates from 1970 and remains 
the profession's only national policy 
statement.3 LEPU proposes two pro-
fessional and three support staff grades, 
thereby implicitly acknowledging and 
codifying a paraprofessional class of em-
ployment. Although it has been widely 
ignored at the grass roots level, the LEPU 
document is nonetheless a milestone in 
the evolution of staff differentiation. It 
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does not, however, serve the profession 
well as a guide to the division of tasks 
and responsibilities between the various 
support staff levels it proposes or, for 
that matter, between paraprofessionals 
and librarians. Currently under review, 
the revised LEPU document may define 
less ambiguously the roles of both 
groups, although a full resolution of the 
problem may require nothing less than a 
redefinition of librarianship.4 
The response of the profession to the 
problems of staff utilization and role 
definition has been weak. 
Finding a solution to these problems is 
hampered by a lack of concrete data on 
the role, status, and working conditions 
of paraprofessionals and other library 
support staff. Speculation is based 
largely upon anecdotal evidence, and 
librarians do not know with certainty 
what competencies are required of para-
professionals, what they are assigned to 
do, how well or poorly they are treated, 
how involved they are in library 
processes, and the extent of their poten-
tial contribution. This broad descriptive 
survey was designed to elicit prelimi-
narydata that may shed light upon some 
of these questions.5 
The authors chose to survey para-
professionals rather than all support staff 
because the emergence of paraprofession-
alism within American libraries is a com-
paratively recent phenomenon, the work 
assigned to paraprofessionals is of a high 
order and specific to libraries, and the 
broadest band of task overlap within the 
library workplace most likely exists be-
tween librarians and paraprofessionals. 
Conclusions are drawn from the data, and 
areas for further research and recommen-
dations to the profession are proposed. 
THE LITERATURE 
A limited but growing North Ameri-
can literature describes the role, status, 
and working conditions of para-
professionals in academic libraries. Until 
recently, much of it has addressed their 
use and eff~ctiveness at the reference 
desk and their ability to perform high 
level technical services duties not pre-
viously assigned them. Because of a new 
wave of interest, this literature shows 
signs of expanding and diversifying. J. 
Keith Ostertag's "Annotated Bibliogra-
phy: Library Paraprofessionals, 1965-
1991" is the best currently available 
guide to the general literature on the 
topic/; 
Historical Literature 
The emergence of paraprofessionals 
as a class has been traced by Charlotte 
Mugnier in her brief 1980 monograph 
entitled The Paraprofessional and the Pro-
fessional Job Structure.7 Charles W. Evans 
reviews the development of support staff 
since the late 1800s ina paper entitled "The 
Evolution of Paraprofessional Library 
Employees."8 The historical context that 
shaped the changes in the professional sta-
tus of librarians in both the United States 
and Canada is discussed by Olga B. Bishop 
in 17ze Use of Professional Staff in Libraries: 
A Review 1923-1971.9 
The first wave of widespread interest 
in support staff issues and emergent li-
brary paraprofessionalism occurred in 
the late 1960s and early 1970s. Debates 
within the profession raged around the 
issues of support staff classification and 
use. A number of papers from that period 
documented and, indeed, influenced the 
development of paraprofessionalism in 
North American libraries. Many remain 
of immediate or historical interest. 
Lester Asheim made several important 
contributions to this debate, including 
"Education and Manpower for Librari-
anship: A Position Paper Suggesting 
First Steps Toward a Statement of 
Policy." Asheim' s work was instrumen-
tal in the formulation and adoption of 
the LEPU policy statement.10 
In his 1967 dissertation research project, 
Charles A. Bunge gathered data on the 
relationship between formal library ed-
ucation and reference efficiency. Bunge 
reported the trained participants to be 
significantly more efficient than the un-
trained, although he found little differ-
ence between the two groups in the ratio 
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of questions answered correctly. Bunge's 
study triggered a debate that continues 
today on the advisability of using para-
professionals at the reference desk.11 
Louis Shores' 1968 paper entitled "Li-
brary Technician: A Professional Oppor-
tunity" advocates educational standards 
for this "middle group," whose inten-
sified utilization, he suggests, offers 
librarians the opportunity to assume 
"the high role in our society for which 
we are destined."12 Leo Nelson Flanagan's 
197 4 article entitled "A Sleeping Giant 
Awakens: The Unionization of Library 
Support Staffs" captures the militant spirit 
of a period of intense organizing on many 
of the nation's campusesY 
In an important essay, "The Manage-
ment of Libraries and the Professional 
Functions of Librarians," Ralph M. Ed-
wards describes the tension and confu-
sion that exist between the professional 
duties of librarians and library manage-
ment tasks. 14 Only when librarians are 
freed from mundane tasks, Edwards 
contends, will the profession flourish. 
Ostertag suggests that Edwards' article 
"lays the foundation for later discus-
sions concerning task shifting from pro-
fessionals to paraprofessionals." 
ContemporanJ Literature 
Of the articles that provide a context 
for the study of library paraprofession-
alism today, perhaps the most useful is 
Margaret Myers' "Staffing Patterns," an 
authoritative overview of changes in li-
brary staff deployment and utilization.15 
Myers discusses duties, organizational 
structures, standards, policies, regula-
tions, and external and internal forces 
that affect all library staff, including 
paraprofessionals. In a 1981 article en-
titled "Improving the Effectiveness of Li-
braries through Improvements in the 
Quality of Working Life," Charles Mar-
tell proposes a redesigned library work 
environment that he suggests will im-
prove the services libraries offer and the 
ability of library staff to cope with rapid 
change and enhance the quality of li-
·brary work life.16 Robert E. Molyneux's 
"Staff Patterns and Library Growth at 
ARL Libraries, 1962/63 to 1983/84," re-
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views expenditures for personnel and 
reports an increase in the ratio of support 
staff to librarians. 17 
In a seminal1982 article entitled "Con-
tinuity or Discontinuity-A Persistent 
Personnel Issue in Academic Librarian-
ship," Allen B. Veaner challenges the pro-
fession to come to grips with its long-
standing problems of personnel utiliza-
tion.18 His later two-part paper, "1985 to 
1995: The Next Decade in Academic 
Librarianship," anticipates change and 
assesses its implications for the status, 
welfare, and contribution of library per-
sonnel and the profession generally. 19 
The forces that are changing the role 
and status of both professionals and 
paraprofessionals were discussed in 
1986 by Joanne R. Euster in her brief but 
still useful "Changing Staffing Patterns 
in Academic Libraries."2° Kathleen M. 
Heim and Debbie Wolcott review prob-
lems of support staff nomenclature and 
definition, the development of ALA 
policy on staff deployment, and com-
pare library paraprofessionals with their 
counterparts in law and medicine in 
their article entitled "Staff Utilization in 
Libraries."21 In a 1992 essay entitled "The 
Emergence of the Paraprqfessional in Aca-
demic Libraries: Perceptions and Reali-
ties," Larry R. Oberg assesses the impact 
of this phenomenon upon the library 
workplace and analyzes the problems it 
poses for the profession. 22 
Non-U.S. Literature 
Numerous essays on library support 
staff have been published outside the 
United States. These studies are often 
more objective and less exhortative than 
those published here, but they have not 
been cited extensively. They add perspec-
tive and deserve closer attention. In 1981, 
John Levett compared library para-
professionals with their counterparts in 
social work and medicine in ''Para-
professional Workers in Four Fields: A 
Comparative Study."23 Ian M. Johnson re-
views the development of library techni-
cians in the United States, Czechoslovakia, 
Hungary, and Australia in "The Develop-
ment of Library Technicians: A Review of 
Experience in Selected Countries."24 
May1992 
The pressures that lead to the emer-
gence of paraprofessionalism are ana-
lyzed in Brian A. Nettlefold's study 
entitled "Paraprofessionalism in Librar-
ianship."25 The division between pro-
fessional and support staff within 
information science and librarianship is 
treated by Karen Beales in a 1989 study 
entitled "Non-professional Information 
and Training."26 
The political and historical contexts 
that have shaped the changes in the ed-
ucation and deployment of library sup-
port staff in England are discussed by 
Donald E. Davinson in his "Non-pro-
fessional Library Staff Education: A State 
of the Art Report and Proposals for the 
Future."27 Education for support staff 
within the English context is discussed 
by Josephine Webb in ''The Non-pro-
fessional in the Academic Library: Edu-
cation for Paraprofessionalism."28 Finally, 
Helen Smeaton describes the role and his-
tory of library technicians in the 
Australian work force in "Library Tech-
nicians in Australia: Past, Present and 
Future."29 
STUDY DESIGN 
The basic objectives of this study are 
to determine the competencies required 
of paraprofessionals, how they are 
treated, and wha tthey are assigned to do 
in the academic library workplace. The 
authors also wished to ascertain any dis-
cernible patterns in the role, status, and 
working conditions of paraprofessionals 
that are attributable to the size of the 
library, the type of institutional control 
exercised (public or private), or the 
gender composition of the staff. These 
topics are much discussed, but little in-
vestigated. 
Because this is a broad descriptive sur-
vey, formal hypotheses were not elabo-
rated. Nonetheless, a number of ques-
tions guided the research: 
• What is the ratio of paraprofessionals 
to librarians and has that ratio changed 
over time? 
• What entry-level educational degrees 
are required of paraprofessionals and 
what degree levels have been attained 
by incumbents? 
To what extent are certain skills and 
competencies required of para-
professionals? 
• To what extent are paraprofessionals 
assigned work traditionally performed 
by librarians? 
• What level of administrative author-
ity is assigned to paraprofessionals? 
• To what extent are paraprofessionals 
involved in the governance of aca-
demic libraries? 
• To what extent does salary overlap 
occur between librarians and para-
professionals? 
• To what control groups are para-
professionals compared when salaries 
are reviewed? 
• To what extent are certain staff develop-
ment incentives made available to para-
professionals? And, 
• What is the average length of employ-
ment of paraprofessionals in academic 
libraries? 
Responses to all of these questions, in 
the form of data or comment, are in-
cluded in the tables and the Survey Re-
sults and the Discussion sections of this 
report. 
SURVEY METHODOLOGY 
With financial and technical support 
for the project provided by the Associa-
tion of College and Research Libraries 
(ACRL), the authors developed an orig-
inal21-ques tion survey instrument. This 
questionnaire was designed to elicit in-
formation on the discernible differences 
in the role, status, and working condi-
tions of paraprofessionals and librari-
ans. It includes a 150-word definition of 
the term paraprofessional and a 50-word 
definition of librarian.30 A copy of the 
survey instrument is available from the 
authors. After review by numerous 
librarians and other academics, the 
questionnaire was pretested in approxi-
mately 40 academic libraries. 
Sample Characteristics 
In January 1990, the questionnaire and 
a cover note printed on ACRL stationery 
were sent to two distinct populations.31 
The first and larger of the two is com-
posed of a random sample of 488 librar-
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ies drawn from the 2,747 institutions 
listed in the 1987 edition of the Carnegie 
Foundation's A Classification of Institu-
tions of Higher Education. This sample in-
cludes 17% of all public and 11% of all 
private institutions in the Carnegie 
Classification categories chosen for the 
survey.32 
Three hundred and ninety usable re-
sponses were received from this popula-
tion, yielding a return rate of 80%. 
Thirty-four questionnaires-mainly, but 
not exclusively, from small two-year in-
stitutions-were returned partially com-
pleted because these libraries reported that 
they employed no paraprofessionals as 
they were defined in the survey. 
The basic objectives of this study 
are to determine the competencies 
required of paraprofessionals, how 
they are treated, and what they are 
assigned to do in the workplace. 
The second population is composed of 
108 members of the Association of Re-
search Libraries (ARL) in the United 
States and Canada. Seventy-seven 
usable responses were received for a re-
turn rate of71% (see table 1). This second 
population was chosen because it consti-
tutes a well-defined group of libraries 
that represents, however imperfectly, 
the elite of the North American research 
library world. The ARL libraries also em-
ploy a disproportionately high percen-
tage of all academic library employees. 
Finally, because the ARL membership is 
chosen frequently as the subject of re-
search, the authors wished to add to the 
existing body of data and help flesh out 
the profile of this important group. 
The data from both the Carnegie 
Classification and the ARL samples were 
sorted by institution, type of institu-
tional control (public or private), and by 
the number and the gender of the para-
professional subjects. The Carnegie 
sample data were sorted by five Car-
negie Classification institutional catego-
ries as well as globally.33 Although the 
ARL institutions are included in the Car-
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TABLEl 
INSTITUTIONAL CHARACTERISTICS 
Characteristic 
Type of Control 
Carnegie Classification 
Public 
Private 
ARLsample 
Public 
Private 
Carnegie Classification 
Research university I, research university II 
Doctorate-granting I, doctorate-granting II 
Comprehensive I, comprehensive II 
Liberal arts I, liberal arts II 
Two-year institutions 
ARL 
Volumes in library . 
Carnegie Classification 
0 to 24,999 
25,000 to 49,999 
50,000 to 99,999 
100,000 to 249,999 
250,000 to 499,999 
500,000 to 749,999 
750,000 to 1,000,000 
More than 1,000,000 
Total Sample 
Population Population 
1,482 246 
1,265 144 
70 55 
38 22 
104 15 
109 12 
595 90 
572 89 
1,367 184 
108 77 
52 
87 
79 
96 
39 
13 
4 
20 
% 
Total 
16.6 
11.4 
64.9 
57.9 
14.4 
11.0 
15.1 
15.6 
13.5 
71.3 
% 
Sample 
63.1 
36.9 
71.4 
28.6 
3.8 
3.1 
23.1 
22.8 
47.2 
100.0 
13.4 
22.3 
20.3 
24.6 
10.0 
3.3 
1.0 
5.1 
.... For the ARL sample, 76 of the 77 reporting institutions hold more than 1 million volumes. 
negie Classification, no overlap exists be-
tween the two samples. In the tables that 
accompany this report, the data generated 
by the Carnegie Classification categories 
of research universities and doctorate-
granting colleges and universities have 
been collapsed into a single category.34 
The smallest library in the survey re-
ports holdings of 2,000 volumes; the 
largest seven million. Within the ARL 
sample, 76 of the 77 responding libraries 
report holdings of more than one million 
volumes. There is a total of 3,235 para-
professional jobs in the Carnegie and 
6,231 in the ARL sample libraries; the 
total number of librarian positions in the 
Carnegie sample is 2,940 and the total 
number in the ARL sample is 4,704. 
Within the Carnegie sample, there is a 
ratio of 1.10 paraprofessional to 1librar-
ian and a ratio of 4.40 female to 1 male 
paraprofessional. Within the ARL sample, 
the corresponding figures are 1.32:1 and 
3.07:1 (see table 2). 
SURVEY RESULTS 
The survey data indicate that impor-
tant changes have occurred in the ratio 
of librarians to paraprofessionals over 
the past twenty years. One-fourth of all 
respondents-24% of the Carnegie 
sample and 27% of the ARL sample-re-
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TABLE2 
POPULATION CHARACTERISTICS 
Ratio of 
No. of Paraprofession~ to Female-to-Male 
Paraprofessionals Librarians Paraprofessionals Population Sample 
Carnegie Classification 
Research university I, research 
university II 
Doctorate-granting I, doctorate-
granting II 
Comprehensive I, comprehensive ll 
Liberal arts I, liberal arts II 
Two-year institutions 
Total 
ARL 
1,066.5 1.15 2.68 
378.0 1.44 5.18 
792.0 0.98 6.12 
446.0 1.09 7.14 
552.0 1.10 5.19 
3,234.5 1.10 4.40 
6 231.0 1.32 3.07 
• This ratio was calculated by dividing the total number of paraprofessionals by the total number of 
librarians. 
port more paraprofessionals and fewer 
librarians on their staffs today than in 
the past. Less than half-44% of the Car-
negie and 40% of the ARL sample re-
spondents-report that the ratio has 
remained the same. Only 11% of the Car-
negie and 8% of the ARL sample respon-
dents report fewer paraprofessionals and 
more librarians than in the past. Another 
8% of the Carnegie Classification and 14% 
of the ARL respondents suggest that 
something else has occurred, most often 
noting that the number of librarians has 
remained constant while the number of 
paraprofessionals has increased. Thir-
teen percent of the Carnegie and 10% of 
the ARL respondents report that they do 
not know if change has occurred in the 
composition of their staffs. 
Education 
Educational requirements for para-
professionals vary widely by size and 
type of library. The educational levels 
attained by incumbents are often higher 
than what is required for their jobs. The 
data indicate that 93% of all responding 
ARL sample libraries require a high 
school degree of all or some of their 
paraprofessionals, 58% an associate 
degree, 76% a bachelor's degree, and 24% 
a graduate degree. The corresponding 
figures for the Carnegie sample libraries 
are 98%, a high school degree; 62%, an 
associate degree; 64%, a bachelor's degree; 
and 9%, a graduate degree (see table 3). 
Ninety-seven percent of the ARL and 
65% of the Carnegie sample libraries re-
port that they employ at least some para-
professionals who hold a degree higher 
than that required for the job (see table 4). 
Skills and Competencies 
A number of higher-level skills and 
competencies are required of para-
professionals in a high percentage of the 
libraries surveyed. For example, com-
puter skills are required of all or some 
paraprofessionals by 96% of the re-
sponding ARL and by 93% of the re-
sponding Carnegie sample libraries. 
Supervisory skills are required by 97% 
and administrative skills by 89% of the 
responding libraries within the ARL 
sample. The corresponding percentages 
for the Carnegie sample are 90 and 64. 
The requirements for interpersonal, oral, 
and written communication skills are 
also high (see table 5). 
Foreign language skills are required 
primarily by the large research libraries, 
a fact that no doubt reflects their more 
specialized collection needs. Eighty-one 
percent of the responding ARL sample 
libraries require foreign language skills 
of some or all of their paraprofessionals, 
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TABLE3 
FORMAL EDUCATIONAL DEGREES REQUIRED OF PARAPROFESSIONALS 
Degree 
HighSchool Associate Bachelor's Graduate Other 
Population Sample (l?'o) (%) (%) (%) (%) 
Total Carnegie Classification / eN=348> (N=211) (N=237) (N=140) (N=79) 
Required of: 
All 91 26 23 0 20 
Some 7 36 41 9 5 
None 2 37 36 91 ' 75 
ARL (N=73) (N=54) (N=71) (N=55) (N=21) 
Required of: 
All 79 4 13 0 24 
Some 14 54 63 24 14 
None 7 43 24 76 62 
Gender 
Female (N=206) (N=114) (N=125) (N=69) (N=51) 
Required of: 
All 93 31 29 0 24 
Some 6 33 30 6 6 
None 1 36 42 94 71 
Male (N=75) (N=47) (N=59) (N=32) (N=13) 
Required of: 
All 89 28 24 0 7 
Some 9 40 51 16 8 
None 1 32 25 84 85 
TABLE4 
LIBRARIES EMPLOYING PARAPROFESSIONALS WHO HOLD EDUCATIONAL 
DEGREES HIGHER THAN THOSE REQUIRED FOR THEIR POSITIONS 
Population Sample 
Total Carnegie Classification (N=351) 
ARL (N=77) 
Gender 
Female (N=210) 
Male (N=75) 
while these skills are required by only 
3% of the two-year community, junior, 
and technical colleges and 18% of the 
liberal arts college libraries in the Car-
negie sample. 
Response 
Libraries That Employ: 
Some(%) 
65 
97 
55 
75 
Tasks Assigned 
None(%) 
35 
3 
45 
25 
Eighty-eight percent of all responding 
ARL sample libraries regularly schedule 
paraprofessionals to work at their refer-
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TABLES 
SKILLS AND OTHER COMPETENCIES REQUIRED OF PARAPROFESSIONALS 
Skill 
Oral and 
Written 
Foreign Com- Adminis- Inter-
Population Language Computer munication Supervisory trative personal Other 
Sample (%) (%) (%) (%) (%) (%) (%) 
Total Carnegie 
Classification (N=307) (N=344) (N=347) (N=343) (N=323) (N=346) (N=35) 
Required of: 
All 2 35 70 34 13 80 23 
Some 13 58 26 56 51 17 29 
None 85 7 4 10 36 3 49 
ARL (N=76) (N=77) (N=76) (N=75) (N=73) (N=74) <N=10) 
Required of: 
All 21 57 7 3 53 20 
Some 80 75 41 90 86 47 40 
None 18 4 3 3 11 0 40 
TABLE6 
LIBRARIES THAT REGULARLY SCHEDULE PARAPROFESSIONALS AT THE 
REFERENCE/INFORMATION DESK AND RESTRICTIONS IMPOSED 
None 
Population Sample (%) 
Carnegie Classification 
Research/ doctoral 63 
(N=27) 
Comprehensive 40 
university (N=85) 
Liberal arts (N=86) 57 
Two-year (N=156) 54 
Total (N=354) 52 
ARL (N=77) 68 
Gender 
Female (N=210) 49 
Male (N=77) 69 
ence or information desks. Twenty per-
cent of these libraries impose restrictions 
upon their performance, typically requir-
ing a librarian to be present as backup. Of 
the total Carnegie sample, 66% regularly 
schedule paraprofessionals at their refer-
ence or information desks. Fourteen per-
Restriction Imposed 
Librarian 
Required as Not Permitted to 
Backup Other Work 
(%) (%) (%) 
15 0 22 
8 51 
9 6 28 
13 5 28 
11 3 33 
14 6 12 
11 5 35 
12 18 
cent of this group impose equivalent re-
strictions (see table 6). Size of library 
appears to be a factor, with large research 
libraries more likely than smaller ones to 
·use paraprofessionals at these desks. 
When the data from the Carnegie 
sample are sorted by number of para-
224 College & Research Libraries May1992 
TABLE7 
LIBRARIES THAT REGULARLY SCHEDULE PARAPROFESSIONALS TO 
PERFORM DIALOG, BRS, ORBIT, OR SIMILAR 
ONLINE DATABASE SEARCHES AND RESTRICTIONS IMPOSED 
Restriction Imposed 
Perform Ready 
None: May Perform Reference Searching Not Permitted to 
In-depth Searching 
Population Sample (%) 
Carnegie 
Classification 
Research/ doc- 18 
toral (N=22) 
Comprehensive 6 
university 
(N=85) 
Liberal arts 9 
(N=86) 
Two-year 3 
(N=157) 
Total (N=350) 6 
ARL (N=77) 12 
Gender 
Female 4 
(N=210) 
Male (N=77) 9 
professionals employed, they indicate 
that 74% of all paraprofessionals in the 
sample work in libraries in which at least 
some paraprofessionals are regularly as-
signed to the reference or information 
desks. All paraprofessionals in these li-
braries, therefore, are at least theoreti-
cally eligible to work at reference desks. 
Twenty-one percent of the responding 
Carnegie and 44% of the ARL sample 
libraries report regularly scheduling 
paraprofessionals to perform DIALOG, 
BRS, Orbit, or similar online database 
searches. Some libraries in both groups 
impose restrictions upon some of these 
paraprofessional database searchers, for 
example, limiting them to ready refer-
ence searching only. The utilization of 
paraprofessionals for online database 
searching, as well as their deployment 
at reference or information desks, is 
more likely to occur in the larger, 
rather than the smaller, sample librar-
ies (see table 7). 
Only 
(%) 
27 
11 
10 
8 
10 
27 
9 
16 
Other Search 
(%) (%) 
0 55 
82 
7 73 
6 83 
5 79 
5 56 
4 83 
6 69 
When weighted by the total number 
of paraprofessionals, the Carnegie sample 
data indicate that 46% of all para-
professionals in this group work in en-
vironments where at least some para-
professionals are regularly assigned to 
perform online database searching. 
Respondents were queried about the 
use of paraprofessionals to perform 
various other tasks, many of which have 
not been traditionally assigned to them. 
The data indicate that 92% of the re-
sponding ARL libraries regularly assign 
LC-input copy cataloging tasks to para-
professionals, and 91% assign them util-
ity member-input copy cataloging tasks. 
The corresponding percentages for Car-
negie Classification respondents are 61 
and 49. 
Fifty-one percent of all ARL respon-
dents regularly assign original descrip-
tive cataloging, and 36% assign both 
subject analysis and classification to para-
professionals. Considerably fewer Car-
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TABLES 
VARIOUS TASKS REGULARLY ASSIGNED PARAPROFESSIONALS 
Population Samples 
Total Carnegie Classification ARL 
Task (%)Yes 
Tours of library 
Formal instruction in library use 
Online catalog instruction 
CD-ROM instruction 
Book selection 
Collection development 
Copy cataloging: LC input 
Copy cataloging: Member input 
Original cataloging: Descriptive 
Original cataloging: Subject analysis 
Original cataloging: Classification 
negie sample libraries assign these origi-
nal cataloging duties to paraprofessionals, 
with 23% assigning descriptive, 16% as-
signing subject analysis, and 22% assign-
ing classification duties. 
Paraprofessionals are regularly as-
signed to lead tours of the library by 71% 
of the ARL and 40% of the Carnegie 
sample respondents. They are assigned 
formal instruction in library use by 21% 
of the ARL and 14% of the Carnegie re-
spondents; online catalog instruction by 
67% of the ARL and 26% of the Carnegie 
respondents; and CD-ROM instruction 
by 53% of the ARL and 36% of the Car-
negie respondents. Book selection and 
collection development duties are regu-
larly assigned to paraprofessionals by 21 
and 19% of the ARL respondents respec-
tively and by 23 and 16% of the Carnegie 
Classification respondents (see table 8). 
Administration and Governance 
Size of library is a factor in the level of 
administrative responsibility accorded para-
professionals. Respondents were asked if 
paraprofessionals in their libraries have as-
sumed substantial administrative re-
sponsibility in eleven functional areas, for 
example, budget formulation and training, 
supervision, and evaluation of full-time 
staff. In all of these areas, the ARL respon-
40 
14 
26 
36 
23 
16 
61 
49 
23 
16 
22 
No. (%)Yes No. 
(N=346) 71 (N=76) 
(N=339) 21 (N=75) 
(N=329) 67 (N=76) 
(N=337) 53 (N=77) 
(N=340) 21 (N=75) 
(N=338) ' 19 (N=75) 
(N=342) 92 (N=77) 
(N=341) 91 (N=75) 
(N=345) 51 (N=75) 
(N=340) 36 (N=76) 
(N=340) 36 (N=73) 
dents report assigning more administra-
tive responsibility to paraprofessionals 
than the Carnegie sample respondents. 
Fifty-one percent of all ARL 
respondents regularly assign original 
descriptive cataloging, and 36% 
assign both subject analysis and 
classification to paraprofessionals. 
Paraprofessionals are most frequently 
assigned substantial administrative re-
sponsibility in circulation (84% in the 
ARL and 46% in the Carnegie sample 
libraries); next in acquisitions (71 %, 
ARL; 27%, Carnegie); then in periodicals 
(66%, ARL; 33%, Carnegie); cataloging 
(64%, ARL; 22%, Carnegie); serials (63%, 
ARL; 24%, Carnegie); and interlibrary 
loan (58%, ARL; 30%, Carnegie). 
The ARL respondents are also more 
likely to assign substantial administra-
tive responsibility to paraprofessionals 
in branch units, documents, special col-
lections, and archives than are Carnegie 
respondents. Comparisons based on size 
may be biased, however, by the fact that 
larger libraries are more likely than 
smaller ones to offer these particular col-
lections and services (see table 9). 
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TABLE9 
LIBRARIES THAT REGULARLY ASSIGN PARAPROFESSIONALS SUBSTANTIAL 
ADMINISTRATIVE RESPONSIBILITY IN VARIOUS FUNCTIONAL AREAS 
Population Samples 
Total Carnegie Classification ARL 
I 
Area of Responsibility (%)Yes No. (%)Yes No. 
Circulation 46 (N=346) 84 (N=75) 
Interlibrary loan 30 (N=342) 58 (N=74) 
Periodicals 33 (N=340) 66 (N=73) 
Acquisitions 27 (N=339) 71 (N=75) 
Serials 24 (N=334) 63 (N=73) 
Cataloging 22 (N=332) 64 (N=74) 
Branch units 9 (N=318) 55 (N=69) 
Documents 13 (N=328) 38 (N=68) 
Special collections 10 (N=326) 37 (N=70) 
Archives 11 (N=319) 24 (N=63) 
Other 14 (N=175) 53 (N=19) 
TABLElO 
LEVEL OF PARAPROFESSIONAL INVOLVEMENT IN LIBRARY GOVERNANCE 
Very 
Substantial 
Population Sample (%) 
Total Carnegie Classification 12 
(N=354) 
ARL (N=77) 
Gender 
Female (N=210) 14 
Male (N=77) 12 
Respondents were asked to character-
ize the level of involvement of para-
professionals in the governance, policy 
formulation, planning and other admin-
istrative functions of their libraries. Thirty-
eight percent of the Carnegie Classification 
respondents characterize this involve-
ment as substantial or very substantial. 
Forty-five percent report some para-
professional involvement. The corre-
sponding percentages for the ARL sample 
respondents are somewhat lower at 19 and 
60 percent respectively. 
The differences in the responses of the 
Carnegie Classification and the ARL re-
spondents indicate a degree of correla-
tion with the size of the libraries. For 
Level of Involvement 
Substantial Some Little None 
(%) (%) (%) (%) 
26 45 13 3 
18 60 21 0 
28 39 15 4 
30 48 8 3 
example, the smaller liberal arts colleges 
and the two-year community, junior, and 
technical colleges report more involve-
ment at the level characterized as very 
substantial (see table 10). 
Working Conditions 
Eighty-seven percent of all respond-
ing ARL libraries have ranked classifica-
tion systems, or career ladders, that 
differentiate paraprofessional jobs by 
level of responsibility. When these re-
sponses are weighted by the total number 
of paraprofessionals, the data indicate that 
these libraries employ 91% of all para-
professionals in the ARL sample. The 
Carnegie Classification data indicate 
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TABLE 11 
LIBRARIES WITH RANKED CLASSIFICATION SYSTEMS THAT 
DIFFERENTIATE PARAPROFESSIONALS BY LEVELS OF RESPONSIBILITY 
Population Sample 
Institutional Response 
(%) Yes 
Response Weighted by ~o. of 
Paraprofessionals 
(%) Yes 
Carnegie Classification 
Research/doctoral (N=27) 
Comprehensive university (N=85) 
Liberal arts (N=86) 
TlV~year(N=157) 
Total (N=355) 
Type of Control 
Public (N=222) 
Private <N=133) 
ARL (N=77) 
Type of Control 
Public 
Private 
Gender 
Female (N=210) 
Male (N=77) 
85 
58 
23 
44 
45 
59 
21 
87 
89 
82 
38 
47 
94 
76 
43 
67 
78 
91 
• These data lVere lVeighted by the number of paraprofessionals at each responding library. 
that 45% of the libraries in this sample 
have ranked classifica~ion systems; 
however, this 45% employs 78% of all of 
the paraprofessionals in this same 
sample. The Carnegie Classification 
category with the fewest ranked classifi-
cation systems is the liberal arts colleges 
with 23%. 
In general, the survey results reveal 
few differences in the responses of pri-
vate and public institutions. A few impor-
tant variations, however, were recorded. 
For example, more than half (59%) of the 
publicly supported institutions have 
ranked classification systems for their 
paraprofessionals. But this is true for less 
than one-fourth (21 %) of the libraries in 
private institutions (see table 11). 
Ninety-one percent of all responding 
ARL libraries report some overlap be-
tween professional and paraprofessional 
salaries. Salary overlap indicates that ali-
brary pays at least some of its para-
professionals wages comparable to or 
higher than those of entry-level librari-
ans. The corresponding figure for the 
Carnegie sample libraries drops to 30%. 
Within the Carnegie sample, 14% of the 
responding liberal arts college libraries 
and 23% of the responding two-year 
community, junior, and technical college 
libraries report salary overlap between 
the two groups (see table 12). 
Most institutions use comparisons 
with other employee groups as criteria 
in the determination of paraprofessional 
salaries. The data indicate that a high 
percentage of both samples-83% of the 
Carnegie Classification and 78% of the 
ARL respondents-use other support 
staff salaries on campus as a comparison 
criterion. Less frequently cited criteria 
are salaries for equivalent jobs in librar-
ies at other institutions (41 %, Carnegie; 
47%, ARL); librarians' salaries at the same 
institution (14%, Carnegie; 8%, ARL); and 
other government employees' salaries as 
mandated by the state (22%, Carnegie; 
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TABLE12 
LIBRARIES REPORTING SALARY 
OVERLAP BETWEEN 
PARAPROFESSIONALS AND 
LIBRARIANS 
Response 
Some No 
Overlap Overlap 
Po~ulation Sam~le (%) (%) 
Total Carnegie 
Classification (N=350) 30 70 
ARL (N=77) 91 9 
Gender 
Female (N=208) 22 78 
Male (N=76) 41 59 
40%, ARL). Twenty-four percent of the 
Carnegie and 45% of the ARL sample 
respondents report that salaries are es-
tablished through collective bargaining 
negotiations (see table 13). 
The ARL sample are more likely than 
the Carnegie sample libraries to make 
various incentives available to para-
professionals. 
The privately controlled institutions 
are more likely than the publicly sup-
ported ones to refer to other campus sup-
port staff categories (91% versus 77%) or 
librarians at the same institution (19% ver-
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sus 10%) in determining paraprofessional 
salaries. Private institutions, however, are 
less likely to make comparisons with 
equivalent jobs at other institutions (34% 
versus 46%) or to arrive at salary deter-
minations through collective bargaining 
negotiations (9% versus 32%) than are 
publicly supported ones. 
Staff Development 
Respondents were queried about staff 
development incentives offered all para-
professionals and incentives offered 
only those seeking to acquire the M.L.S. 
In both cases, the ARL sample libraries 
are more likely than the Carnegie sample 
libraries to make various incentives 
available to paraprofessionals. For ex-
ample, 84% of the Carnegie respondents 
offer orientation to new staff members, 
and 78% offer workshops and other in-
house training programs. The corre-
sponding percentages for the ARL 
libraries are 97% in both cases. Ninety-
six percent of the ARL sample respon-
dents offer released time and 87% 
funding to attend local, state, and re-
gional meetings; the corresponding per-
centages for the Carnegie sample are 90 
and 81. 
Released time to attend national meet-
ings is offered to paraprofessionals by 
68% of the ARL respondents, but by only 
32% of the Carnegie Classification re-
spondents. Funding to attend national 
TABLE 13 
COMPARISON CRITERIA USED TO DETERMINE 
PARAPROFESSIONAL SALARIES 
Population Samples 
Total Carnegie Classification 
Criteria (%)Yes No. (%)Yes 
Other support staff salaries on campus 83 (N=305) 78 
Salaries of equivalent positions in libraries 
at other institutions 41 (N=265) 47 
Librarians' salaries at the same institution 14 (N=259) 8 
Other government employees' salaries as 
mandated by the state 22 (N=260) 40 
Salaries established through collective 
bargaining negotiations 24 (N=274) 45 
Other 31 (N=77) 50 
ARL 
No. 
(N=65) 
(N=57) 
(N=53) 
(N=55) 
(N=66) 
(N=22) 
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TABLE14 
STAFF DEVELOPMENT INCENTIVES OFFERED PARAPROFESSIONALS 
Population Samples Gender-based Samples 
Total Carnegie 
Classification ARL Sample Female Male 
Incentive %Yes No. 
Orientation of new staff members 84 (N=337) 
Workshops and other in-house 
training programs 78 (N=343) 
Released time to attend local, state, 
and regional meetings 90 (N=349) 
Released time to attend national 
meetings 32 (N=327) 
Funding to attend local, state, and 
regional meetings 81 (N=350) 
Funding to attend national 
meetings 24 (N=327) 
Other 21 (N=57) 
meetings is offered by 61% of the ARL, 
but only 24% of the Carnegie respon-
dents (see table 14). The smaller Car-
negie Classification category libraries are 
less likely to grant paraprofessionals re-
leased time and funding to attend national 
meetings than are their larger counter-
parts. For example, only 27% of the re-
sponding liberal arts colleges grant 
released time and 20% funding. The corre-
sponding percentages for the two-year com-
munity, junior, and technical colleges are 
30 and 22%, and for the comprehensive 
colleges and universities, 31 and 26%. 
Libraries in private institutions are 
more likely than those in public institu-
tions to grant released time for classes 
(53% versus 44%), adjusted work sched-
ules (88% versus 77%), and preference 
for a professional position upon gradua-
tion (47% versus 23%) to paraprofession-
als who wish to acquire the M.L.S. 
When respondents were queried about 
the incentives they offer paraprofessionals 
seeking an M.L.S., the ARL respondents 
were again found to be the more gener-
ous. For example, 51% of the ARL respon-
dents offer paraprofessionals seeking an 
M.L.S. released time for classes, 91% offer 
adjusted work schedules, and 60% offer 
tuition remission or reimbursement. The 
%Yes No. %Yes No. %Yes No. 
97 (N=75) 82 (N=194) 89 (N=75) 
97 (N=76) 74 (N=199) 87 (N=76) 
96 (N=77) 90 (N=205) 96 (N=76) 
68 (N=77) 24 (N=188) 42 (N=74) 
87 (N=76) 78 (N=206) 86 (N=76) 
61 (N=75) 18 (N=189) 31 (N=74) 
58 (N=12) 14 (N=35) 45 (N=ll) 
corresponding percentages for the Carnegie 
sample respondents are 37, 67, and 33%. 
When respondents were asked if they 
would grant preference for reemploy-
ment in a professional position to former 
paraprofessionals upon graduation, 
however, only 9% of the ARL, compared 
with 24% of the Carnegie sample respon-
dents, replied yes. With a 39% response 
rate, the liberal arts college libraries are 
the Carnegie Classification category 
most likely to reemploy in professional 
positions paraprofessionals who attain 
the M.L.S. (see table 15). 
The differences in the responses of the 
two samples are highlighted when the 
Carnegie data are weighted by number 
of paraprofessionals. For example, only 
24% of the Carnegie Classification re-
spondents report that they would be 
willing to fund paraprofessional atten-
dance at a national meeting. This 24%, 
however, employs 40% of all para-
professionals in the total Carnegie sample. 
Length of Employment 
The Carnegie respondents' estimates 
of the average length of employment of 
paraprofessionals are somewhat lower 
than those of the ARL respondents. For 
example, 33% of the Carnegie and 22% 
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TABLEtS 
INCENTIVES OFFERED PARAPROFESSIONALS SEEKING TO ACQUIRE AN M.L.S. 
Incentive 
Preferential 
Rehire in a 
Tuition Professional 
Released Time Adjusted Remission or Position upon 
for Classes Work Schedule Reimbursement Graduation Other 
Population Sample (%) (%) (%) (%) (%) 
Carnegie Classification 
Research/ doctoral 
(N=27) 56 96 56 15 4 
Comprehensive 
university (N=90) 36 74 36 24 6 
Liberal arts (N=89) 51 79 22 39 6 
Two-year (N=184) 28 53 33 17 4 
Total (N=390) 37 67 33 24 5 
ARL (N=77) 51 91 60 9 5 
Gender 
Female (N=170) 47 74 39 32 20 
Male (N=65) 47 88 36 39 43 
TABLE 16 
AVERAGE LENGTH OF EMPLOYMENT OF PARAPROFESSIONALS 
0-1 
Population Sample (%) 
Carnegie Classification (N=350) 
ARL (N=77) 
Gender 
Female (N=207) 
Male (N=76) 
of the ARL respondents estimate the 
average length of paraprofessional em-
ployment to be 2 to 5 years. Twenty-six 
percent of the Carnegie and 19% of the 
ARL respondents estimate the average 
length of paraprofessional employment 
to be 11 or more years (see table 16). 
Gender Perspective 
Results based on gender were arrived 
at by sorting all Carnegie Classification 
responses into male and female samples. 
The female sample includes the data 
from 211 libraries reporting all-female 
paraprofessional staffs. The male sample 
includes the data from 77 libraries re-
1 
0 
1 
1 
Years of Employment 
2-5 6-10 11 or More 
(%) (%) (%) 
33 39 26 
22 58 19 
35 33 31 
38 41 20 
porting a male-to-female ratio of 1:4 or 
more. The male sample is referred to as 
"a considerable male paraprofessional 
presence" and the female sample as "all-
female paraprofessional staff members." 
The data derived from these gender-
based sorts reveal that the reward struc-
tures and working conditions for all 
paraprofessionals are better in libraries 
where this cohort includes a high or rela-
tively high proportion of males. For ex-
ample, 41% of all Carnegie Classification 
libraries with a considerable male para-
professional presence report some salary 
overlap between paraprofessionals and 
librarians, but at libraries with all-female 
paraprofessional staffs that figure de-
clines to 22% (see table 12). Forty-seven 
percent of the responding libraries with a 
considerable male paraprofessional pre-
sence offer a ranked classification system, 
or career ladder, for all paraprofessionals. 
This holds true, however, for only 38% 
of the reporting libraries with all-female 
paraprofessional staffs (see table 11). 
More libraries with a considerable 
male paraprofessional presence report 
regularly assigning paraprofessionals 
tasks traditionally performed by librari-
ans than do libraries reporting all-female 
paraprofessional staffs. For example, 82% 
of the responding libraries with a con-
siderable male paraprofessional presence 
regularly schedule paraprofessionals to 
work at the reference desk, but this holds 
true for only 65% of those with all-feJ.ru,lle 
paraprofessional staffs. Also, fewer re-
strictions are imposed upon para-
professionals performing these tasks in 
libraries with a considerable male para-
professional presence (see table 6). 
This gender-related differential re-
mains constant in sample libraries that 
regularly schedule paraprofessionals to 
perform DIALOG, BRS, or Orbit search-
ing of remote online databases. Thirty-one 
percent of the responding libraries with a 
considerable male paraprofessional pre-
sence regularly schedule paraprofessionals 
to perform this task, while only 17% of 
those with all-female paraprofessional 
staffs do (see table 7). 
The data also indicate that there is a 
slightly higher level of support for staff 
development activities in responding li-
braries with a considerable male para-
professional presence. This difference is 
most apparent in the level of support 
granted for attending national confer-
ences. Of those libraries reporting a con-
siderable male paraprofessional presence, 
42% offer released time and 31% offer 
funding to paraprofessionals who wish 
to attend national workshops or confer-
ences. The corresponding percentages for 
libraries with all-female paraprofessional 
staffs drop to 24 and 18% respectively (see 
table 14). No major gender differences 
were found, however, in the level of sup-
port for paraprofessionals seeking to ac-
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quire an M.L.S. Released time, adjusted 
work schedules, and tuition remission or 
reimbursement are granted both groups 
in approximately equal measure (see 
table 15). 
The educational level of paraprofession-
als is reported by the director-respondents 
to be higher in libraries with a considerable 
male paraprofessional presence. Seventy-
five percent report that they employ some 
paraprofessionals who hold a degree 
higher than that required for the job. Of 
those libraries with all-female para-
professional staffs, that estimate de-
clines to 55% (see table 4). 
The working conditions for all para-
professionals are better in libraries 
where this cohort includes a high or 
relatively high proportion of males. 
Turnover among paraprofessionals is 
somewhat higher in responding libraries 
whose staffs include a considerable male 
paraprofessional presence. Only 20% of 
these institutions report the average 
length of employment to be more than 10 
years, while the figure for libraries with 
all-female paraprofessional staffs is 31% 
(see table 16). At the same time, no mean-
ingful differences in the perceived levels 
of involvement of paraprofessionals in 
the governance of their libraries are found 
between these two subject groups. Forty-
two percent of each group of respondents 
report substantial or very substantial para-
professional involvement (see table 10). 
DISCUSSION 
The collective portrait of paraprofession-
als that emerges from this survey is that of 
a vital, growing force within academic li-
braries. Few traditional or newly created 
tasks are off-limits, and paraprofession-
als are routinely assigned complex du-
ties that a generation ago characterized 
the work of librarians. Paraprofessionals 
are better off in large research libraries 
than they are in small college libraries 
and better off when the staff includes a 
considerable number of males. In many 
cases, the data confirm widely held im-
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pressions that until now were supported 
by anecdotal evidence only. 
Many of the respondents report not 
only employing more paraprofessionals 
today than in the past, but fewer librari-
ans as well. Most paraprofessionals are 
female. The large libraries are character-
ized by a higher ratio of paraprofession-
als to librarians and a higher ratio of 
male-to-female paraprofessionals than 
the smaller ones. The survey, however, 
was not designed to respond to the ques-
tions of whether library administrators 
are replacing professionals with para-
professionals and, if they are, in what 
areas and for what reasons. These ques-
tions deserve closer scrutiny. 
The collective portrait of paraprofes-
sionals that emerges from this survey 
is that of a vital, growing force within 
academic libraries. 
As a group, paraprofessionals tend to 
be better qualified than their job descrip-
tions require them to be. The ARL and 
the other large research libraries have 
higher formal degree requirements than 
do the smaller libraries. This trend may 
reflect both availability and the more 
specialized staffing needs of the larger 
libraries. Overqualification likely con-
tributes to task overlap between librari-
ans and paraprofessionals. 
Why paraprofessionals often are over-
qualified warrants investigation. Over-
qualification may result from the pro-
longed slowdown of the economy and the 
general contraction of higher education in 
the United States. Poor job design, poor 
task assignment, restrictions on mobility, 
or simply the fact that educated candidates 
find library jobs to be intellectually appeal-
ing no doubt contribute. Newly minted 
liberal arts graduates who lack market-
able job skills may be attracted to the 
service role of the library, the prestige of 
the academy, and the high level of toler-
ance for cultural diversity and noncon-
formity found on campuses. 
There is also the possibility that librar-
ians seek out applicants with qualifica-
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tions higher than what their institutions 
permit them to require. In college librar-
ies, for example, the librarian's right to 
require a bachelor's degree can be chal-
lenged by campus administrators who 
prefer to keep library jobs in line with other 
campus jobs that do not require the B.A. 
Many high-level skills are demanded 
of paraprofessionals. Tasks that in the 
past were the exclusive preserve of 
librarians are now routinely assigned to 
paraprofessionals. In a majority of all 
academic libraries, for example, para-
professionals are regularly scheduled to 
work at reference and information 
desks. 35 A surprisingly high number are 
regularly scheduled to perform online 
database searches. Although restrictions 
are placed upon their performance in 
relatively few libraries, the long-stand-
ing debate over whether paraprofession-
als should be used at reference desks 
appears to be resolved, at least in prac-
tice. Here again, large libraries are more 
likely than small ones to use para-
professionals for this task, possibly be-
cause these large schools have lower 
librarian-to-student ratios. 
How successfully paraprofessionals 
perform at the reference desk has been a 
concern of library researchers for many 
years. The question of why significant 
numbers of paraprofessionals have been 
pressed into service at the reference 
desk, however, is less well researched 
and deserves further attention. On the 
one hand, it may be that as librarians 
assumed their new database-searching 
and faculty status-related obligations of 
governance, research, and teaching, bud-
get constraints kept them from hiring 
enough additional librarians to staff the 
desk exclusively with professionals. On 
the other hand, the increased use of par-
aprofessionals at the reference desk may 
reflect the fledgling trend toward the di-
vision of reference work into its two logi-
cal components, information provision 
and research support. 
In both technical and public services, 
paraprofessionals are routinely assigned 
tasks that in the past they were rarely if 
ever allowed to perform. An important 
issue that future studies should investi-
gate is whether paraprofessionals are 
being assigned levels of responsibility 
higher than what is required by their 
classification. Today, paraprofessionals 
perform copy cataloging in a majority of 
all academic libraries. A considerable 
number of the ARL libraries assign para-
professionals original cataloging as well. 
Fewer Carnegie Classification libraries as-
sign original cataloging tasks to para-
professionals, but this difference may 
simply reflect the fact that less original 
cataloging is performed at the smaller 
libraries. More surprisingly, approxi-
mately one-fifth of all academic libraries 
surveyed assign book selection and col-
lection development duties to para-
professionals. The figure is somewhat 
higher than the 10 to 11% of the library 
assistants whom Patricia A. Kreitz and 
Annegret Ogden found to be engaged in 
collection building at the University of 
California. 36 
The data indicate that considerably 
more administrative responsibility for 
various functional areas is invested in 
paraprofessionals by the ARL than by 
the smaller Carnegie Classification librar-
ies. At the same time, Carnegie library 
respondents report paraprofessionals to 
be more deeply involved in library 
governance than do their ARL counter-
parts. Of course, the sheer size of the 
larger institutions may preclude the 
level of involvement that can be 
achieved at the smaller ones. 
One measure of the recognition ac-
corded support staff is whether a career 
ladder, or ranked classification system, 
is made available to them. Here, size of 
institution plays a clear role. Almost 90% 
of the ARL respondents report career 
ladders for paraprofessionals, a figure 
that varies little by type of institutional 
control. This percentage drops precipi-
tously in the smaller institutions. 
Traditional wisdom holds that career 
ladders are confined to larger libraries 
because little opportunity for advance-
ment predicated on specialization or 
added supervisory responsibility exists in 
the smaller ones. It is not clear, however, 
that this argument can be maintained in a 
period of rapid change and technologi-
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cal innovation. It is probable, however, 
that a higher degree of unionization in 
the larger libraries accounts for at least 
some of this difference. In the liberal arts 
college libraries, the lack of a career lad-
der may be attributed to the gentlemen's 
agreement that is presumed to exist be-
tween employees and administration 
and its logical outgrowth, an honor sys-
tem in which careers are codified with a 
handshake rather than a contract. 
Tasks that in the past were the 
exclusive preserve of librarians are 
now routinely assigned to para-
professionals. 
The same polarization of response by 
size of library was recorded when direc-
tors of large and small institutions were 
asked if salary overlap exists between 
paraprofessionals and librarians. Here 
as well, larger libraries are more likely 
than smaller ones to report such overlap. 
Unionization may play a role. It would 
be interesting to compare salaries in 
schools at which the paraprofessionals 
are unionized and the librarians are not, 
with salaries at schools where the 
reverse is true. 
The determination of paraprofessional 
salaries at both large and small libraries 
appears to depend heavily upon job com-
parisons with other support staff on the 
local campuses. The responses received 
raise doubts about whether librarians 
have communicated effectively to cam-
pus administrators and personnel officers 
the magnitude of the changes that have 
occurred in paraprofessional jobs. Cam-
pus personnel officers hold considerable 
power, yet often know little about what 
goes on in a library. Research focused in 
this area should aim at determining if 
these comparisons are being made with 
appropriate nonlibrary support staff 
jobs. Clearly, inappropriate comparisons 
of library paraprofessional jobs with un-
related clerical jobs in food services, physi-
cal plant, and business or departmental 
offices would degrade library para-
professional salaries and status. 
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A high percentage of the respondents 
offer a variety of staff development in-
centives to paraprofessionals, although 
the number dips sharply when higher 
levels of funding are involved, for ex-
ample, attendance at national meetings. 
As more paraprofessionals begin to 
speak and act at the national level, fund-
ing will assume greater importance to 
them. Because it is likely that librarian ad-
vancement is more directly correlated to 
attendance and participation than support 
staff advancement, however, travel funds 
for paraprofessionals should not be in com-
petition with those for professionals. 
The ARL libraries are somewhat more 
likely than the Carnegie sample libraries 
to offer certain staff development incen-
tives, although the differences are not 
great. The data do not, however, address 
the question of how equitably travel 
funding is distributed, nor whether para-
professionals are encouraged to apply 
for it or are even informed that it is avail-
able. In fact, several respondents noted 
that they would, indeed, grant travel 
support to paraprofessionals were it re-
quested, but added that none had yet 
come forth to apply. 
The large libraries offer more incen-
tives than the smaller ones for para-
professionals seeking to acquire the 
M.L.S., yet they are much less likely than 
their smaller counterparts to reemploy 
paraprofessionals in professional posi-
tions upon graduation. Whether librar-
ies should rehire as professionals 
support staff who attain the M.L.S. bears 
directly upon the pattern of education 
librarianship should provide. A discus-
sion of whether the abrupt rupture of 
forced relocation is an appropriate entry 
requirement into the profession would 
be useful. Another phenomenon that 
should be investigated is the effect of 
hiring candidates with graduate library 
degrees into paraprofessional positions. 
In sum, the data indicate that the ARL 
libraries expect more, pay more, offer 
more tangible benefits, employ more 
males, and have a higher rate of para-
professional turnover than do the smaller 
Carnegie Classification libraries. Librari-
ans in smaller libraries may wish to emu-
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late some of the practices of their counter-
parts in the larger institutions, but it is 
doubtful that the larger institutions con-
stitute a definitive model. Progress 
towards equity in the ARL libraries re-
mains slow. 
Although the large libraries have 
more clearly defined benefits and expec-
tations, it is often suggested that the 
smaller ones, particularly those at the 
liberal arts colleges, have more informal 
flexibility, offer deeper involvement in 
the life of the library and the campus, 
and provide more intangible rewards.37 
Small liberal arts college libraries also 
have captive applicant pools populated 
to an unknown degree by faculty and 
student spouses and those seeking tui-
tion remission for themselves or their 
dependents. Further, better job oppor-
tunities no doubt exist in the larger 
metropolitan areas where many ARL li-
braries are located. 
Perhaps not unexpectedly, the data in-
dicate that all paraprofessionals are bet-
ter off in libraries that employ a con-
siderable number of males. The more 
males there are on the paraprofessional 
staff, the higher the salaries relative to 
the salaries of librarians, the higher the 
level of involvement in administrative 
decision making, the more likely it is that 
paraprofessionals are allowed to work at 
the reference desk and perform online 
database searching, and the better 
their chances of obtaining released 
time and funding to attend national 
conferences. 
The implications of these data are self-
evident for such issues as occupational 
segregation, pay equity, and comparable 
worth. These data also tend to confirm 
that paraprofessionals as well as librari-
ans suffer the effects of working within 
a majority-female profession and the ef-
fects of female socialization into passive 
roles.38 The remarkable ability of librari-
ans to deny these problems should not, 
however, be allowed to hinder research 
in this area.39 
At the same time, numerous forces are 
changing profoundly the nature of li-
brary work. Two changes in particular, 
increased automation and the growing 
intellectualization of the field, hold promise 
of improving the status of all who work 
within librarianship.40 Both computers 
and intellectual work are traditionally 
associated with majority-male profes-
sions. Their more recent association with 
libraries can contribute to changing the 
generalized perception of librarianship 
as woman's work. This change should 
enhance the status of the profession and 
give both women and men in libraries a 
greater sense of empowerment. 
CONCLUSIONS 
The results of this survey can be inter-
preted as a mandate to the profession to 
define less ambiguously the role, status, 
and working conditions of librarians 
and paraprofessionals alike. The rapid 
changes occurring in the library work-
place underscore the need for continu-
ing local and national review of the 
deployment and utilization of all library 
staff. The emergence of para profession-
als as a distinct class of library employee, 
the dangerously broad band of task 
overlap between paraprofessionals and 
librarians, and the failure of leadership 
and vision within the profession pose 
severe problems. 
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The resolution of these problems re-
quires the development of standards, 
guidelines, and other policy statements 
that address such primary concerns as 
staff structures, classification systems, 
basic and continuing education, and ed-
ucational degree and certification re-
quirements. The coping mechanisms 
adopted by other majority-female pro-
fessions, for example, nursing and teach-
ing, should be examined closely. At the 
national level, librarians need to create 
model staff development programs that 
can be replicated locally and define pro-
ductive roles and appropriate member-
ship categories for paraprofessionals 
within their professional associations. 
Librarianship will certainly fail to at-
tain full professional status unless librar-
ians come to grips with the problems 
that inhere in poor staff deployment, 
task overlap, role blurring, and their pas-
sive acceptance of the profession as sex-
typed. Unfortunately, librarians shy 
away from and even deny these prob-
lems. A lack of collective self-esteem, 
however, must not prevent the resolu-
tion of this staffing dilemma, a dilemma 
that is nothing less than a metaphor for 
a profession at the crossroads. 
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Collection practices in the current era of strict budgets are necessarily driven 
by the needs of the users. Use studies are therefore of increasing value to 
collection managers, but typically have provided only generalized statistical 
data. An alternative methodology is presented for analyzing the MARC records 
of highly circulating titles in order to document common characteristics that 
would be predictive of future use of additions to the collection. Items are 
evaluated for commonality of subject heading, author, language, and imprint 
date for selected Library of Congress classes. 
magine interviewing library 
users at the circulation desk to 
discover their reasons for check-
ing out each title. Was it the 
subject matter? The author? The cur-
rency of the information? If all of these 
responses were gathered and sorted, 
patterns of usage that would be of great 
value for collection management might 
emerge. For example, as we discovered 
at the University of Tennessee, Knoxville 
(UTK), books on the Vietnam War are 
among the most sought-after informa-
tion in our library. However, interview-
ing enough patrons to generate substantial 
data is impractical, as is standardizing and 
entering their responses into a database for 
analysis. Why not let the books reveal the 
patterns of usage? The data stored in on-
line systems can be used to infer the 
characteristics patrons are seeking. 
The present article builds on the 
authors' previous research and discusses 
an analysis of a sampling of the most-cir-
culated titles in the University of Ten-
nessee, Knoxville collection.1 The purpose 
of the study is to analyze the machine-
readable cataloging (MARC) rerords of 
"star performers" in each Library of Con-
gress (LC) class to discover if patterns of 
commonality exist among high-use titles. 
Our hypothesis is that there will be com-
mon characteristics among high-use 
titles and that selectors can use these 
data as a component of a collection 
development plan to purchase titles that 
have a high like-lihood of being used. 
Libraries with automated systems will 
find the methodology presented here 
par~cularly valuable. 
COLLECTING FOR USE 
Libraries have long built collections on 
the basis of potential use. Now, however, 
libraries must be more responsive to the 
immediate needs of their users. As the 
published output of each subject dis-
cipline increases, and library budgets re-
main stagnant or shrink, demand-based or 
use-based collection development be-
comes almost mandatory.2 In this environ-
ment use studies are of increasing value. 
William A. Britten is Automation Librarian and Judith D. Webster is Head of Acquisitions at the 
University of Tennessee, Knoxville Library, Knoxville, Tennessee 37996. 
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The literature on circulation studies is 
voluminous. The classic work of Her-
man Fussier and Julian Simon and the 
landmark Pittsburgh study suggested 
that a high percentage of library collec-
tions are unused.3 Other research has 
characterized use distribution over sub-
ject disciplines and compared in-house 
use to circulation.4 Articles that apply 
circulation statistics to collection man-
agement issues are uncommon.5 Collec-
tion-use studies are typically statistical 
summaries of circulation patterns for an 
entire collection or portions of a collec-
tion. These studies, however, usually do 
not examine the use of specific titles. The 
American Library Association's Guide to 
the Evaluation of Library Collections de-
scribes use studies only in terms of the 
ratio between the number of titles and 
the number of times those titles circu-
lated.6 The present study, however, em-
ploys title-level analysis to characterize 
useful items, thus providing a more 
complete picture of user demands. This 
type of analysis is not concerned with 
absolute measures of use or nonuse, but 
seeks to determine which individual 
titles were useful. 
ANALYZING ACfiVE TITLES 
The University of Tennessee, Knoxville 
Libraries' collection includes more than 
1.7 million items. The tracking of circula-
tion activity for these items since 1982 
has been accomplished by a Geac auto-
mated system. The portion of the collec-
tion included in this study is comprised of 
monographic items that have the highest 
cumulative circulation counts on the au-
tomated system (circulation data for pe-
riodicals is incomplete on the UTI< 
automated system). After eliminating all 
but the monographic titles, there remained 
just less than 1 million items, which were 
first sorted by call number to group the LC 
classes. Sorting by class allowed data to be 
gathered that would be useful to subject 
bibliographers. Then the items were sorted 
in descending order by the total number of 
times circulated on the Geac system from 
1982 through 1990. The result was a 
ranking of all titles in each LC class from 
most circulated to least circulated. 
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The next step was to select portions of 
the collection to examine. Since the plan 
was to inspect each title, it was decided 
that the study would be confined to the 
top 400 circulating titles of LC classes 
with at least 10,000 items. A group of 20 
LC classes resulted, which represented 
large segments of the collection where 
significant amounts of money were 
spent and bibliographers had much 
selection work to do. Choosing to study 
the top 400 titles in each of these 20 
groups was an arbitrary decision, but it 
allowed investigation of the cream of the 
crop-titles which ranged in number of 
circulations from a high of 161 for a title 
in class LB to a "low" of 8 circulations for 
a title in class D. These 8,000 titles (20 
groups of 400) averaged over 26 circula-
tions each (the average circulation rate 
for all921,596 monographic items in the 
collection is 2.65 circulations per item). 
Comparing the MARC records of 
thousands of titles for indications of 
comm()nality was potentially labor in-
tensive and intimidating. The library's 
integrated system, however, allowed ex-
tracting specific MARC tags from the 
online catalog database for the records 
gathered in the circulation database. 
Utilizing this technique it was possible, 
for example, to capture all of the subject 
headings, all of the authors, or all of the 
dates of publication for any of the groups 
of 400 highly used titles. These groups of 
MARC tags were then sorted to allow 
easy visual inspection to spot the 
clusters of commonality that character-
ize popular ti ties. 
THE COMMONALITY FACTORS 
The 20 groups of 400 popular titles 
were first analyzed for frequency of sub-
ject heading occurrence. Table 1 shows 
the 10 most frequently occurring subject 
headings for 5 of the 20 LC classes in the 
study. Table 1 reveals that among the top 
400 circulated books in class BF, 39 were 
assigned the subject heading Nonverbal 
Communication, while in class HV, 51 of 
the top items had the subject heading 
Child Abuse, and in class PT over 25% of 
the top 400 have Henrik Ibsen as the sub-
ject. We can also observe that circulation 
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TABLEt 
OCCURRENCES OF SUBJECT HEADINGS FROM THE 
400 MOST-CIRCULATED BOOKS FOR SELECTED LC CLASSES 
BF Nonverbal communication 39 
BF Stress 37 
BF Cognition 21 
BF Dreams 20 
BF Psychoanalysis 16 
BF Attitude 14 
BF Witchcraft 14 
BF Anxiety 11 
BF Interpersonal relations 9 
BF Control 8 
--
HV Child abuse 51 
HV Capital punishment 50 
HV Suicide 36 
HV Alcoholics/ alcoholism 27 
HV Rape 23 
HV Sign language/ deaf, means of communication 19 
HV Animals, treatment of 18 
HV Wife abuse 17 
HV Children, deaf 15 
HV Deaf education 12 
RC Anorexia nervosa /bulimarexia 45 
RC Family psychotherapy 27 
RC AIDS 24 
RC Depression, mental 22 
RC Psychotherapy 21 
RC Schizophrenia 19 
RC Rational-emotive psychotherapy 17 
RC Psychoanalysis 14 
RC Obesity 12 
RC Alcoholism 11 
PS Frost, Robert 48 
PS Miller, Arthur 30 
PS O'Connor, Flannery 28 
PS Williams, Tennessee 27 
PS Hawthorne, Nathaniel 24 
PS Poe, Edgar Allen 23 
PS Plath, Sylvia 16 
PS Hemmingway, Ernest 10 
PS Dickinson, Emily 8 
PS Hughs, Langston 8 
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TABLE 1 (continued) 
PT 
PT 
PT 
PT 
PT 
PT 
PT 
PT 
PT 
PT 
Ibsen, Henrik 
Kafka, Franz 
Goethe 
Strindberg, August 
Brecht, Bertold 
German literature-18th century 
Dramatists-Norwegian-biography 
Publishers and publishing-Germany 
Cotta, Johan 
Marat, Jean Paul 
108 
46 
15 
14 
12 
6 
5 
4 
4 
4 
TABLE2 
DISTRIBUTION OF IMPRINT DATES FROM THE 
400 MOST -CIRCULATED BOOKS FOR SELECTED LC CLASSES 
Pre-1960 1960s 1970s 1980s 
B 78 116 127 78 
BF 24 52 198 126 
D 58 105 129 106 
DA 86 80 143 89 
DS 85 126 136 50 
E 44 102 158 96 
F 86 79 114 120 
HC 19 58 141 182 
HD 18 15 110 256 
HF 18 44 173 165 
HV 10 37 166 186 
LB 10 47 181 162 
PN 53 88 121 137 
PQ 85 126 136 50 
PR 65 154 116 63 
PS 30 132 160 77 
PT 86 132 119 56 
QA 16 60 137 187 
QC 44 101 136 119 
RC 7 23 128 241 
in class PSis dominated by criticism of used titles in class HV, 18 had the subject 
poets and playwrights, while books re- heading Capital Punishment, while 13 of 
Ia ted to deafness are very popular in the top 25 titles in class RC were about 
class HV. Examination of a listing of the anorexia nervosa. 
full records for the top items in each class The data set was next analyzed for im-
further divulged that of the 25 most- print dates. Table 2 shows a breakdown 
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TABLE3 
DISTRIBUTION OF BOOKS ABOUT AN AUTHOR VS. BOOKS BY AN AUTHOR 
FROM THE 400 MOST-CIRCULATED BOOKS FOR SELECTED LC CLASSES 
LCClass Author 
PQ Samuel Beckett 
PQ Albert Camus 
PQ Moliere 
PQ Jean Paul Sartre 
PR William Shakespeare 
PR Geoffrey Chaucer 
PS Robert Frost 
PS Steven King 
PS Arthur Miller 
PS Sylvia Plath 
PT Goethe 
PT Henrik Ibsen 
PT Franz Kafka 
of dates of publication for all 20 classes 
into the categories pre-1960, 1960s, 
1970s, and 1980s. 
Given that the data represents circula-
tions recorded from 1982 to 1990, table 2 
clearly indicates that titles remain well 
used for many years after their publica-
tion, even outside the areas where this 
might be expected, such as literature and 
history. In fact, it appears that for the 
UTK Libraries' monograph collection, 
the hard sciences (represented by phys-
ics-QC and math-QA) are less cur-
rency-oriented than many of the social 
sciences (economic history-HC, social 
welfare-HV). Class RC is the most con-
temporary-conscious, with only 30 books 
published prior to 1970 represented 
among the top 400 circulating items. The 
data presented in table 2 indicate that 
further study is needed before weeding 
older titles or instituting a collection 
policy that excludes the purchase of all 
but the most recently published titles. 
Analyzing the occurrence of authors 
among the top items in each class proved 
to be useful only in the literature classes 
of the study-PQ, PR, PS, and PT. 
Among the nonfiction classes there was 
almost no commonality related to 
authors, and when an author did appear 
Books about Books by 
7 15 
24 11 
18 12 
5 10 
46 15 
19 9 
48 7 
0 7 
30 2 
16 8 
15 22 
108 34 
46 8 
several times in the top 400 list it was 
nearly always due to the library's 
owning multiple copies of one title. 
However, studying the occurrence of 
authors in literature allowed a compari-
son between the use of criticism versus 
the use of the original work. For ex-
ample, table 3 shows a comparison of 
books about an author versus books by 
an author for books which appeared 
among the 400 most used titles of their 
respective classes. Curiously, while 
books of criticism are usually favored 
over the original works, the opposite is 
true for Beckett, Goethe, and Sartre. 
Titles remain well-used for many 
years after their publication, even 
outside the areas where this might 
be expected. 
Lastly, the language indicator in 
MARC field 008 was analyzed for LC 
classes PQ and PT. Table 4 confirms the 
expectation that foreign language titles 
do not circulate well. In fact, the most 
highly used titles in PT are in English. 
The overwhelming lack of highly circu-
lating titles in the German language in 
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TABLE4 
LANGUAGE COMPOSITION OF SELECTED LC CLASSES VS. 
LANGUAGE COMPOSITION OF TOP 400 CIRCULATING BOOKS 
Language o/o of Language in Class o/o of Language in Top 400 
PQ 
English 27 79 
French 32 6 
Italian 6 0 
Portuguese 2 
Spanish 31 14 
PT 
English 17 83 
German 80 16 
TABLES 
CIRCULATION RATES FOR SELECTED FOREIGN LANGUAGES 
(MONOGRAPHS ONLY-FOR SELECTED LC CLASSES) 
Language 
Chinese (PL) 
Japanese (PL) 
Spanish (PQ) 
French (PQ) 
Portuguese (PQ) 
German (PT) 
Italian (PQ) 
Russian (PG) 
All monographs 
class PT is surprising, however, con-
sidering that 80% of PT purchases are in 
German. Conversely, the relatively small 
percentage of Spanish titles in PQ ac-
counts for a fairly high number of the 
high-use items. 
Given this indication of foreign title 
use, it seemed appropriate to evaluate 
the circulation rates for all titles in these 
two classes. Table 5 shows the average 
number of circulations per book for the 
major languages in classes PQ and PT, as 
well as for classes PL and PG, two classes 
that were not in the overall study. 
Even though circulation rates are 
often dismal, research libraries cannot 
cease buying foreign language titles. To 
ensure a higher probability of buying 
No. of Books Circs. per Book 
204 2.51 
598 .82 
10,226 .78 
10,392 .74 
789 .67 
17,286 .33 
1,843 .22 
5,807 .14 
921,596 2.65 
useful items, however, the methodology 
presented in this study could be applied 
separately to the top-circulating foreign 
titles to determine their common charac-
teristics. 
PEER COMPARISONS 
Table 1 includes some of the most 
popular subject headings in the UTK col-
lection. The holdings of other research 
libraries were examined for several of 
these subjects to assess the comparative 
strength of fPe UTK collection. Three peer 
libraries were chosen using these cri-
teria: similarity of collection size, ability 
to perform keyword searches in the on-
line catalog, and remote Internet accessi-
bility? Since the UTK collection is fully 
converted to machine-readable records, 
items located in peer online catalogs but 
not found in the UTK online catalog 
would be potential candidates for col-
lecting at UTK. Keyword searches were 
performed using the online catalogs of 
the University of Iowa, the University of 
Minnesota, and Michigan State University 
for several terms, including nonverbal com-
munication and anorexia. 
A keyword search of the three peer 
libraries' online catalogs for th~ term 
nonverbal communication yielded similar 
numbers from citations for the 4libraries 
(UTK 201, Iowa 207, Michigan State 226, 
and Minnesota 247). However, the evi-
dence suggests that the collection at UTK 
related to this topic needs additional 
titles or duplicates: 99% of all items with 
the subject heading Nonverbal Com-
munication have circulated, with an aver-
age of 24 circulations per book. 
Searching the 3 remote catalogs for 
books related to anorexia produced 
striking results: UTK 45 citations, Michi-
gan State 85, Iowa 90, and Minnesota 
124. Interestingly, all 45 of UTK's items 
on anorexia appear in the list of the top 
400 circulating books for class RC. Since 
it appears that UTK has undercollected 
for this subject, the next step was to 
download the citations from the three 
peer catalogs and compare them with 
those held by UTK. The screen-captur-
ing utility SCAP was used to capture 
brief title/ date citations from the four 
catalogs. The file was then imported into 
a spreadsheet and sorted by ti tie so that 
it would be easy to note which titles 
appeared in more than one catalog. The 
resulting "union list" spawned a list of 
over 50 potential additions to the UTK 
collection, including 8 titles published 
since 1985 and held by all 3 peer librar-
ies, and 15 additional titles published 
since 1985 and held by 2 out of 3 peers. 
Remote OPAC comparisons produced 
similar results for the subjects capital 
punishment and Stonehenge. Titles relat-
ing to capital punishment accounted for 
18 of the top 25 circulating books in class 
HV, and the analysis of peer library hold-
ings revealed that UTK' s collection had 
fewer titles in this area. 
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The subject of Stonehenge was some-
thing of an oddity: there are only 10 
items in the UTK collection in class DA 
(British History) with the subject head-: 
ing Stonehenge. These 10 books are ex-
tremely well used-circulating an average 
of 35 times each, with 7 of them among the 
top 10 circulating items for DA. A check 
of the peer libraries located 14 additional 
titles, with only 4 held by all 3 peers. 
Searches of the online catalogs of several 
additional large research libraries estab-
lished that there simply is not much to 
be collected on Stonehenge. 
A tool such as the OCLC/ Amigos Col-
lection Analysis System on CD-ROM 
could be used as an alternative to com-
parisons. made from searching remote 
online catalogs. The OCLC/ Amigos sys-
tem was not available for this study, but 
it appears to be an ideal complement to 
this type of collection use analysis.8 
THE UNUSUAL CASE OF PT 
Class PT emerged during the study as 
a highly unusual collection. The popular 
subject headings listed in table 1 for PT 
indicate that criticism about a few authors 
is highly used, while table 4 shows that the 
collection is primarily comprised of titles 
in German that do not circulate well. 
Further investigation was clearly needed. 
The Germanic literatures collection 
(PT) includes over 24,000 monographic 
items. The collection circulates at a rate 
of .69 per item, compared to a rate of 2.65 
circulations per item for the entire UTK 
monographic collection. PT ranks at the 
low end of the relative circulation rate 
scale, with classes BF (6.35 circulations 
per item), HV (5.25), and RC (5.13) near 
the top. Furthermore, only 22% of PT 
monographs have ever circulated on the 
automated system during the 1982-90 
period, compared with 77% for BF, 75% 
for HV, and 76% for RC. Finally, only 
17% of the books in PT are in the English 
language, yet they account for over 60% 
of the class's circulations. The statistics 
indicate that PT has problems, but they 
do not provide title-level details. The 
methodology presented in this study re-
veals characteristics of the PT titles that 
have circulated. 
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Table 1 indicates that books about 
Henrik Ibsen are very much sought after 
in class PT. In fact, of the top 25 circulat-
ing PT items, 22 are either about Ibsen or · 
were written by Ibsen. Investigating 
further, we find that there are 173 books 
about Ibsen or written by Ibsen in class 
PT, with more than 89% of them circulat-
ing during the 1982-90 period, and aver-
aging over 11 circulations per item. The 
173 lbsen-related items represent less 
than 1% of the PT collection, yet they 
account for over 18% of all PT circula-
tions. Moreover, only two of the Ibsen-
rela ted books are in the German 
language and neither has circulated. 
Similar statistics exist to a lesser degree 
for the other top authors of class PT. 
A keyword search of Ibsen in the on-
line catalogs of the 3 peer libraries reveals 
that while the UTK collection has 215 
Ibsen-related items (some are not in PT), 
Michigan State has 319, Iowa 402, and 
Minnesota 723. Clearly the Ibsen collection 
at UTK needs to be expanded. 
Overall, the PT collection is comprised 
of a preponderance of German-language 
titles that are little used, while what does 
circulate is overwhelmingly skewed 
towards a select few literary names and 
books published in the English language. 
FOLLOWING UP 
The information generated by the 
methodology presented here often sug-
gests areas for further inyestigation. 
Several examples of such follow-up ac-
tivities are presented here. 
The data uncovered many subject 
headings that were extremely popular, 
as indicated by high circulation levels. 
But were these topics consistently popu-
lar over time or had they been hot topics 
for a year or two? The answer to this 
question would be important when 
deciding to add titles to the collection. 
Since the UTK online system does not 
retain the details of circulation transac-
tions, date due slips of books were ex-
amined for 3 subjects discussed previously: 
anorexia, Stonehenge, and nonverbal com-
munication. Checking date due slips for 
these 3 topics showed evidence of con-
sistent demand. 
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Another follow-up activity for sub-
jects that appear to be overburdened is 
an analysis of titles collected by peer 
libraries. Aside from simply adding 
these titles to our collection, we at-
tempted to determine what selection 
strategies would be likely to locate such 
titles in the future. For example, among 
the popular titles in BF held by the 3 peer 
libraries, it was noted that several were 
from one publisher (this same publisher 
showed up in interlibrary loan borrow-
ing reports), several were published in 
Britain, and several were numbered 
series. Obtaining the publisher's cata-
log, locating more British sources, and 
subscribing to 1 or several of the series 
would be ways to ensure higher levels of 
future collection in these subject areas. 
LC class QC (Physics) was one of the 
20 classes included in the study. The dis-
tribution of imprint dates (table 2) showed 
that a relatively high number of the top 
circulating books were published prior 
to 1970. Becausecurrencyofinformation 
is assumed to be of importance for 
science titles, further investigation was 
done. Of the top 400 circulating books in 
QC, 51 of them have the subject heading 
quantum theory. Looking at the full re-
cords of these 51 books, it was noted that 
the majority of them were basic texts, as 
evidenced by titles beginning Introduc-
tion to ... , Elementary Quantum ... , and 
Principles of .... Also, the majority were 
older texts. These facts prompted a fol-
low-up extract of all books in QC with 
the subject heading quantum theory, which 
indicated that all basic titles on quantum 
theory are very much in demand, but the 
collection does not contain many recent 
publications. Again, Internet searching 
of peer library catalogs was used to lo-
cate candidates to fill this gap. 
CONCLUSION 
The methodology offered here is a 
valid means of assessing trends of 
demand for specific types of items in a 
library's collection, for uncovering areas 
that have been undercollected and are 
overburdened with use, and for expos-
ing areas that have been well collected 
but rarely circulate. As part of an overall 
collection management program, the 
data should be interpreted within the 
context of the user environment-the cur-
riculum, faculty research interests, etc. Al-
though the study was conducted with 
data collected over an 8-year period, an-
alyzing consecutive periods of shorter 
duration would establish the staying 
power of popular subjects, resolving the 
problem of checking date-due slips. 
The method presented here provides 
practical techniques that can be 
replicated in libraries with automated 
systems. 
Use and user studies have a long his-
tory and remain important means of 
evaluating library collections and deter-
mining future directions for collection 
development. Traditional methods of 
studying use, however, often involve an 
unreasonable employment of librarians' 
time.9 The method presented here pro-
vides practical techniques that can be 
replicated in libraries with automated 
systems. The methodology rests on the 
ability to create a database of MARC 
records sorted by call number and in-
cluding circulation counts. Once this is 
done, subsequent extracts of subject 
headings, authors, imprint dates, etc. for 
a portion of the collection are easily ob-
tained. An LC class can be quickly ana-
lyzed at the request of a selector. 
Most use studies verify what many 
librarians suspect: that a small percen-
tage of a collection accounts for a large 
percentage of the circulations.10 The 
methodology presented here will assist 
librarians in selecting titles that will be 
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used. These strategies illustrate a benefi-
cial partnership between collection 
development librarians and automation 
librarians. The automation librarian ex-
tracts and manipulates use statistics in a 
variety of ways, while collection develop-
ment librarians interpret the data and in-
corporate them as selection tools. The 
partnership will result in a collection 
that reflects the needs of the local user 
population. 
Would libraries following this method-
ology be sacrificing a collection broadly 
representative of all publications in all 
subjects? Yes, this method advocates 
giving precedence to items in categories 
of known popularity over those which 
have attracted little use over time. 
Would the collection eventually stagnate 
as users are offered only items which 
had been used before? No, our method 
is meant to be a component of an overall 
collection-development plan that would 
also include traditional methods of selec-
tion-it is the emphasis that is shifting. If 
all libraries adopted the practice of com-
paring holdings, would that foster homo-
genization, with all collections tending 
toward a similar core? Not at all! Follow-
ing this methodology would lead to a 
collection that reflects user demand, 
which in turn reflects the unique charac-
teristics of each library's constituency. 
By collecting more on the basis of an-
ticipated demand and minimizing the 
purchase of items known to circulate in-
frequently, libraries may find that they 
can satisfy user demands in spite of 
shrinking budgets. Along with other col-
lection-use statistics, the reports presented 
in this study represent the tools of the trade 
for demand-driven collection develop-
ment in an automated environment. 
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Bibliographic Instruction: 
The Views of Academic, 
Special, and Public Librarians 
Roma M. Harris 
This study identifies the positions taken by academic, special, and public 
librarians with respect to the role of bibliographic instruction in the delivery of 
reference services. Using a series of statements derived from articles relevant to 
the information-versus-instruction debate, the author asked respondents to 
indicate the degree to which they agreed or disagreed with various positions 
represented in this debate. TI1e results revealed that academic librarians tend to 
favor positions that stress user independence, whereas special librarians view 
information delivery as the key function of reference service. Public librarians 
fall somewhere between these two positions. The results also indicate that the 
practice of bibliographic instruction is largely unregulated in terms of both 
library policy and professional training in instructional techniques. 
ven though bibliographic in-
struction (or user education) 
seems to be a fact in most aca-
demic libraries, some believe 
that it should not be. For instance, Tom 
Eadie argued recently that user educa-
tion is, essentially, useless when it is 
"aimed at groups of library users, 
delivered on schedule and in anticipa-
tion of questions that have not yet been 
asked, rather than on demand at point-
of-service."1 Others, too, have been criti-
cal of user instruction, claiming among 
other things that it stifles creativity. 
Mona McCormick noted, for example, 
that "if library education focuses only on 
how to locate information and on the 
particulars of a certain index ... it will 
soon bore the student who does ex-
perience the challenge and creativity of 
using information critically."2 Instead, 
she argued, the search for information 
should lead students to a critical ap-
proach to information. 
Mary Huston suggested that instruc-
tion should empower library users to 
operate from their own domain of ex-
perience rather than from that of the 
librarian.3 Extending this point further, 
Willie Parson claimed that "it is the 
failure to be concerned with the critical 
treatment of information that calls into 
question the notion of the library as the 
center of the academic environment. Ef-
fective pedagogy makes the issue of 
critical thinking a priority of the first 
magnitude."4 
Criticism of user education is not 
limited merely to methods of delivery 
and their impact on users. Rather, the 
very role of user education in librarian-
ship has been challenged. Thus, not only 
Roma M. Harris is Associate Professor at the School of Library and Information Science at the 
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did Eadie, a former user education librar-
ian, suggest that he was not sure that 
librarians "should be 'educating' stu-
dents" at alJ,S but Pauline Wilson went so 
far as to argue that by assuming teaching 
responsibilities librarians are promoting 
a fiction about their occupational roles.6 
In spite of such doubts, some appear to 
be completely confident about the cen-
trality of teaching's role in librarianship. 
Indeed, Charles D. Patterson and Donna 
W. Howell claimed that "the librarian is 
a teacher. Whether assisting individual 
library patrons in locating information 
and thus informally teaching or formally 
lecturing to a class and teaching the 
specificity of the structure and organiza-
tion of a given literature, the reference 
librarian is, in each situation, teaching."7 
The disagreement and confusion in the 
field over instruction-versus-information 
delivery have presented problems not only 
for librarians who wish to define their 
roles but also, and perhaps more impor-
tantly, for the users of library services. As 
Anne F. Roberts pointed out, 
information [and] instruction have 
[often] been at cross purposes with 
each other since each term has been 
joined with a conflicting view as to the 
amount of assistance to be offered in 
each case. Information has been as-
sociated with giving the greatest 
amount of service, while instruction 
limited the service to pointing the way 
for users ... If all this confuses refer-
ence and instruction librarians it cer-
tainly confuses the users. Users want 
answers, not instruction.8 
Of course, instruction and information 
delivery need not be considered mutu-
ally exclusive. In fact, according to Brian 
Nielsen, "the present competition be-
tween those who advocate the interme-
diary role and those who advocate the 
teaching role is unfortunate and unnec-
essary."9 Nevertheless, although infor-
mation and instruction can be, and often 
are, integrated into reference service, the 
literature suggests that very different 
points of view exist in the field over what 
should be emphasized in service delivery. 
Given the level of disagreement in the 
literature over the role and value of in-
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struction in library work, it seems timely 
to consider the differences in perspective 
among librarians who work in special, 
academic, and public libraries. In other 
words, it may be useful to examine the 
values that inform librarians' positions 
on this issue and how these vary from 
setting to setting. In an earlier study, the 
author surveyed public librarians as to 
their views about the role of instruction 
in reference work. 10 The results re-
vealed that the majority of respondents 
saw user education as desirable, even 
when it is not requested by library patrons. 
The disagreement and confusion in the 
field over instruction-versus-information 
delivery have presented problems not 
only for librarians ... but for the 
users of library services. 
However, the findings also indicated 
that little consensus exists within the 
public library community about the 
values that underlie the conflict some-
times referred to as the "information-
versus-instruction debate." 11 The public 
librarians included in the sample did not 
agree on the extent to which a reference 
librarian's role is to deliver information 
or to teach patrons how to find it for 
themselves. They were also divided over 
such questions as to whether the teach-
ing function of reference work is as im-
portant as information provision, and 
whether reference librarians perform 
work similar to that of teachers. 
Overall, these results suggest that while 
public librarians generally favor the idea 
of instruction, they do not agree with one 
another about the extent to which it should 
be highlighted in reference service. What 
remains unclear, however, is where aca-
demic librarians and special librarians 
see themselves in this debate and to 
what extent different types of librarians 
hold different views about user educa-
tion. The study reported here was under-
taken in order to identify the positions 
on bibliographic instruction that exist 
among these three major groups within 
the library community. 
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TABLEt 
SURVEY RESPONSE RATES 
Mailed out 
Returned, wrong address 
Returned, useable 
Response rate 
METHOD 
The same methodology used in earlier 
research was employed in the present 
investigation. In the original study, a 
three-page questionnaire was sent to a 
random sample of members of the 
Canadian Association of Public Libraries 
(CAPL). In this study, a questionnaire 
with minor modifications for each group 
of respondents was sent to random 
samples of members of the Canadian As-
sociation of College and University Li-
braries (CACUL) and the Canadian 
Association of Special Libraries and In-
formation Services (CASLIS). The ques-
tionnaire responses from all three 
groups were then compared.12 
SAMPLE 
In the original study, the names of 310 
CAPL members were randomly selected 
from the 1987 Canadian Library Associa-
tion (CLA) membership directory. The 
sample excluded students and retired 
association members to ensure that only 
practicing librarians were included in 
the study. In the present study the same 
procedure was used to select 249 CAS LIS 
members and 250 CACUL members 
from the listings in the CLA directory. 
See table 1 for response rates. 
QUESTIONNAIRE . 
The questionnaire used in the original 
study included questions about the respon-
dents' work setting, several openended 
questions about their understanding of user 
education or bibliographic instruction, 
their experience and training in user ed-
ucation, and their libraries' instructional 
policy. The questionnaire also included a 
set of statements derived from articles 
Type of librarian 
Academic Public Special 
250 310 249 
13 28 33 
91 120 77 
38% 43% 36% 
about the information-versus-instruc-
tion debate with which respondents 
were asked to agree or disagree using a 
7-point scale in which a score of "7" in-
dicated strong agreement and a score of 
"1" indicated strong disagreement. Each 
of these statements was created in order 
to express the different points of view 
expressed in the debate. For instance, 
one of the instruction-oriented state-
ments declares that "the primary goal of 
reference librarians in public [academic 
or special] libraries should be to help 
people become independent users of the 
library." The type of library identified in 
each of these statements was specific to 
the particular respondent group. Aca-
demic librarians were asked to indicate 
the degree to which they agreed or dis-
agreed with each statement vis-a-vis 
academic libraries and special librarians 
with respect to special libraries. 
RESULTS 
Respondent Characteristics 
The level of experience and pro-
fessional training of the librarians who 
participated in the study was com-
parable across the three groups. In fact, 
a one-way analysis of variance revealed 
that there was no significant difference 
in the years of working experience of the 
academic, special, and public library re-
spondents and, in terms of their ex-
perience in delivering bibliographic 
instruction, the groups were remarkably 
similar. As table 2 shows, nearly all the 
respondents had conducted some user 
education, especially one-to-one instruc-
tion with library patrons. And, while 
academic librarians were somewhat 
more likely to have reported that they 
had given group instruction, a surpris-
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TABLE2 
RESPONDENT CHARACTERISTICS 
Type of Librarian 
Academic Public Special 
Female respondents 67% 77% 87% 
Mean years experience 15.32 13.57 12.42 
(standard deviation) 7.67 8.03 8.28 
Number without graduate degrees 2 2 4 
Library collection greater than 100,000 volumes 100%* 63% 38% 
Public services component to current job 80% 57% 100% 
Experience with bibliographic instruction 100% 90% 93% 
Individual instruction 87% 86% 82% 
Group instruction, tours 80% 77% 65% 
Formal lectures 47% 9% 9% 
Developed instructional materials 5% 7% 3% 
Trained in bibliographic instruction 59% 31% 29% 
Training received in library school+ 12% 45% 30% 
Library has policy on bibliographic instruction 62% 24% 25% 
• These respondents work in university libraries that tend to be lar~e (i.e., with holdings in excess 
of 100,000 volumes). Librarians working in smaller college libranes were excluded from the study 
since the term college in Canada often refers to two-year postsecondary educational institutions in 
which the emphasis is on technical rather than academic fields of study. 
t Refers only to those respondents who indicated that they had actually received some form of training. 
ingly high number of public and special 
library respondents had also given li-
brary instruction to groups including 
orientation groups, library tours, and 
group instruction in the use of particular 
tools. The major difference, however, be-
tween the academic librarians and the 
other two groups was with respect to 
formal, classroom-type lectures. Nearly 
half of the academic librarians reported 
that they had done some teaching of this 
sort, while very few of the public librar-
ians or special librarians indicated that 
they had had this type of experience in 
their current work settings. 
It is noteworthy that although most of 
the librarians who participated in the 
study had delivered some form of in-
struction to users, a significant number 
had not been trained to do so and 
worked in libraries in which there is no 
policy with regard to instruction. Not 
surprisingly, however, considerably more 
of the librarians who worked in aca-
demic settings reported that their librar-
ies had explicit policy statements on user 
education than was true of either the 
public or special librarians. 
Beliefs about Bibliographic Instruction 
One-way analyses of variance re-
vealed that each of the statements con-
cerning the respondents' beliefs about 
instruction elicited significant differ-
ences between the three groups of librar-
ians (see table 3). Without exception, the 
academic and special librarians dis-
agreed significantly with one another on 
the statements about user instruction, 
while the public librarians nearly always 
took a position somewhere in between. 
It is perhaps not surprising that the aca-
demic librarians tended to endorse the 
instruction-oriented items while the 
special librarians were more likely to en-
dorse viewpoints that are information-
oriented. 
Thus, for example, in comparison with 
the public and special librarians, the aca-
demic librarians were less in agreement 
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TABLE3 
BELIEFS ABOUT USER INSTRUCTION: MEAN SCORES .. 
Type of Librarian 
Academic Public Special Ft 
The primary goal of reference should be to 
provide users with information. 4.69 6.00 5.29 28.35 
Instruction is' appropriate with new users. 6.44 5.87 5.64 8.75 
Instruction should be made available only when 
users request it. 1.79 2.76 3.52 30.09 
Instruction should be a regular part of reference 
transactions with most users. 6.19 5.46 4.21 34.11 
Librarians should avoid spoon-feeding 
information to users. 4.56 4.02 3.22 11.04 
Instruction is appropriate for most types of users. 5.90 5.26 4.41 18.43 
Instruction is best done by teaching groups 
rather than individuals. 2.88 2.85 3.91 18.42 
The primary goal of reference librarians should 
be to help users become independent. 5.59 4.37 3.61 26.38 
Librarians have an obligation to teach users 
about the correct use of library tools. 6.18 5.43 4.18 34.69 
The teaching function of reference is as important as 
information provision. 6.02 4.15 3.76 44.38 
Reference librarians perform similar work to that 
of teachers. 4.82 3.29 2.67 37.41 
The best reference librarians combine information 
provision with instruction. 6.61 6.03 4.91 33.20 
Instruction enhances the image or status of 
librarians. 4.13 5.53 34.55 
·scores ranged from 1 (strongly disagree) to 7 (strongly agree). 
tFor each item the probability of the F value was .0002 or less. 
*Item not included in original survey of public librarians. 
with the statement that the primary goal 
of reference libraria~s should be to pro-
vide users with information and more 
strongly endorsed the position that in-
struction is appropriate for new users 
and that the teaching function of refer-
ence work is as important as information 
provision. Special librarians, on the 
other hand, more strongly endorsed the 
statement that instruction should be 
available only when users request it and 
disagreed more than the other groups 
that librarians should avoid spoon-feed-
ing users. Despite the special librarians' 
information-delivery orientation, how-
ever, they were more likely than aca-
demic librarians to endorse the notion 
that instruction enhances the status of 
librarians. 
DISCUSSION 
The results of this investigation indi-
·cated that academic, public, and special 
librarians with similar levels of educa-
tion and work experience have very dis-
similar views about bibliographic in-
struction. On the information-instruc-
tion continuum, the academic librarians 
fall toward the instruction end and the 
special librarians toward the informa-
tion end, while the public librarians fall 
somewhere in between. Clearly, then, 
librarians who work in different settings 
tend to have quite different perceptions 
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of the role of instruction in the provision 
of reference services. 
User Independence 
At the root of these differences seems 
to be the question of user independence. 
Within the academic library setting, the 
common view of users appears to be that 
they will be liberated by library instruc-
tion, that is, they will be free to pursue 
their own information needs once they 
have been taught how the library works 
and when the tools relevant to their 
fields of study have been demystified for 
them. Examples of this perspective are 
typified by the following comments 
made by some of the academic library 
respondents: 
I believe that learning to use infor-
mation sources effectively and effi-
ciently is an important part of lifelong 
learning. 
No student should graduate without 
knowing how to use a research library 
to locate information in her or his field. 
Academic, public, and special librari-
ans with similar levels of education 
and work experience have very dis-
similar views about bibliographic 
instruction. 
Related to the idea of user independence 
is the notion that library patrons should be 
instructed, whether or not they wish to be. 
Thus, some of the academic respondents 
commented, for instance, that: 
Every time you interact with a user 
you should teach [him or her] a little 
something. 
The ideal is to use each encounter 
between user and librarian as an op-
portunity to instruct .... Unfor-
tunately not all users are amenable to 
this approach so some "spoon-feed-
ing" is necessary. 
These comments suggest that some 
librarians feel an imperative to teach, no 
matter what. This imperative was also 
evident in the comments of several pub-
lic librarians, one of whom recom-
mended that even if a patron doesn't 
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want to be instructed librarians should 
"try hard to sneak it in!" 
Conversely, within the special library 
setting, delivery of information to the 
user is seen as the key function of refer-
ence service, and whether the user 
knows about the library and its tools is 
incidental to this goal. Typical of the 
special librarians' responses were com-
ments such as: 
The only justifiable role for BI in 
special libraries is as a marketing tech-
nique. One of the strongest selling 
points to justify having a special li-
brary is that it saves valuable manage-
ment time by having specialists do 
research for users. 
Users in special corporate libraries 
need information immediately-they 
don't care where it came from and 
don't want to know how to get it-
that's what they pay librarians to do. 
Users of special libraries are gener-
ally not interested in knowing how the 
library "works." They want to get 
their information and leave. 
Senior vice presidents are willing to 
spend time clarifying their needs but 
not learning how to embrace my pro-
fession. 
Public librarians, by falling somewhere 
in between the information and instruc-
tion positions, appear to have some am-
bivalence about the issue of user 
education-some taking a position with 
respect to users that is more in line with 
that of their academic colleagues, others 
taking the view .that information delivery 
is the key function of public library refer-
ence service, and still others acknowledg-
ing the validity of both positions. For 
instance, one respondent commented: 
Many patrons like to be informed so 
that they will bring more skill to their 
next library visit. However, just as 
many patrons are not interested in 
how the library works; they just want 
the information. I equate this to me 
and the grocery store: I want to know 
where the cat food is, not why or how 
the store decided to put it there. 
The ambivalence of the public librari-
ans was also shared by some of the re-
spondents in the other groups. A number 
of academic librarians, for instance, 
pointed out that bibliographic instruc-
tion can never take the place of good 
reference service. For example, one aca-
demic librarian observed that "BI is nec-
essary but it complements rather than 
replaces reference assistance. People do 
need reference assistance even after be-
coming fairly competent in library use." 
Other Agendas 
Some of the public and academic 
librarians' comments suggest that user 
education can also serve an agenda in 
libraries that has little to do with the 
instruction-versus-information debate 
over the "best" way to deliver reference 
services. Instead, what they seemed to be 
implying was that user education is pro-
moted in their institutions not so much 
for the patrons' benefit but rather as a 
potential cost saver. Typical of such com-
ments were: 
Financial constraints mean that less 
time is available to actually provide 
users · with information. Reference 
librarians don't have the luxury to 
provide such service now even if they 
wanted to. 
At our institution the prime objec-
tive of BI is self-sufficiency since refer-
ence staffing is minimal. 
In an interesting reversal, some of the 
special library respondents cited finan-
cial constraints as the justification for not 
engaging in bibliographic instruction. 
For example, "Many special libraries do 
not have sufficient staff to be able to 
spend as much time as they wish on 
instruction." 
User Education and Librarian Status 
One of the more curious findings to 
emerge from this study concerns the 
librarians' perceptions of the status-en-
hancing impact of bibliographic instruc-
tion. It has been argued many times in 
the literature that part of the attraction of 
the teaching role for librarians rests in its 
potential for increased statusY Aca-
demic librarians particularly see the 
adoption of a teaching role as a means by 
which they can become more like their 
faculty colleagues, thereby increasing 
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their chances of achieving or maintain-
ing faculty status. In this study, academic 
librarians, whose formal instructional role 
is perhaps more prominent than that of 
other types of librarians, were less likely 
than the special library respondents to 
believe that instruction carries with it 
such a status-enhancing effect. This re-
sult is rather difficult to explain. Perhaps 
user education is indeed accompanied 
by an increased status for special librar-
ians but not for academic librarians. Al-
ternatively, and probably more likely, 
because academic librarians engage in 
formal instruction more often than their 
counterparts in special libraries, they 
are able toassess more realistically the 
The practice of bibliographic 
instruction, judging by the results of 
this study, seems to be, by and large, 
unregulated. 
likelihood of increased gains in status. 
For instance, it is not uncommon for 
academic librarians to report that even 
where they enjoy faculty status, they 
tend to be perceived by their academic 
colleagues as second-class citizens.14 In 
other words, this result may be due, 
in part, to wishful thinking on the part 
of some special librarians and realism 
on the part of the academic library re-
spondents. 
Little Policy, Little Training 
Whatever the values librarians may 
hold about the role of instruction in ref-
erence service, the practice of biblio-
graphic instruction, judging by the results 
of this study, seems to be, by and large, 
unregulated. Although nearly all of the 
respondents had done some biblio-
graphic instruction, not only did rela-
tively few of them report that their 
libraries had any policy on user educa-
tion, but their background preparation 
for offering this instruction was often 
inadequate. Many had received no for-
mal training in user education and, of 
those who reported that they had been 
trained, very few had learned about 
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bibliographic instruction as part of 
their professional education in library 
school. 
This pattern of results is consistent 
with Patterson and Howell's observa-
tion that professional education in biblio-
graphic instruction "remains uneven 
and haphazard, and [that] few instruc-
tion librarians have the necessary courses 
and practical experience in their formal 
library education programs to prepare 
them even minimally for what is en-
countered on the job."15 The results also 
lend some credence to Roberts' view that 
the absence of any training information 
for instruction librarians in the literature 
may be due, in part, to the myth that 
"anyone can teach." 16 
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CONCLUSION 
The results of the study suggest that 
the instruction-versus-information con-
troversy over user education is far from 
over. Many librarians, especially those 
who work in academic and special li-
braries, remain polarized on the issue. 
However, not all who advocate the vir-
tues of user independence do so simply 
because of their commitment to a partic-
ular philosophy about reference service. 
Rather, the comments received from the 
respondents indicate that, at least for 
some, the stress on user education has 
little to do with what is best for the user 
and more to do with what is financially 
expedient. 
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The Emperor's New Clothes? 
Problems of the User Survey as a 
Planning Tool in Academic Libraries 
Doris J. Schlichter and J. Michael Pemberton 
Despite their potential as strategic management tools, user surveys are rarely 
used to identify needed services. Such in-house research often either fails to 
provide data relevant to prospective planning or is neglected altogether. Prob-
lems with user studies can include difficulties in the design of proper studies, 
difficulties in translating the results into concrete management decisions, and 
the distrust of survey research on the part of many librarians. However, the 
accelerating entry of private-sector information providers into the realm of 
services traditionally provided by the academic library will demand a substan-
tial change in attitude toward user input into the planning process. 
~ i'~ Ianning and evaluation are 
· ~t~?J.8. . not independent processes. .. · Analysis of users' needs and measurement of the effective-
ness of programs and services provide 
th~ data upon which rationalized future 
plans of the library must be based. In 
fact, the only alternative to such studies, 
according to Gail Schlachter and Donna 
Belli, is to hope for divine guidance. Yet 
in their study of 122 public libraries in 
California, these researchers found that 
94% of the libraries surveyed had not 
carried out an evaluation of their pro-
grams or services in the last three years. 
Moreover, of the libraries that had con-
ducted such studies, 78% had failed to 
initiate any changes in response to the 
findings obtained.1 This study and many 
others suggest that the relationship be-
tween internal library studies and the 
planning process is, like the emperor's 
new clothes, highly illusory. 
It might be expected that academic li-
braries, presumably more research-
oriented than public libraries, would 
engage in self-evaluation more readily 
and more often and would rely more 
heavily on statistical data for their plan-
ning. However, as recently as 1985, 
Charles McClure and Alan R. Samuels, 
reporting on a survey of the professional 
staff of eighteen large academic libraries, 
summarized the results as indicating 
that the current library decision-making 
process placed very little value on re-
search, either for assessment of the needs 
of the users or for evaluation of the effec-
tiveness of programs and services. 2 In 
the same year, John W. Berry found in a 
study of twenty-two academic libraries 
that, despite concerns over the quality of 
reference services, most had no plans for 
any form of systematic evaluation.3 
The results of a 1990 search of the ERIC 
database using "academic libraries," 
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"library planning," and "use studies" 
are suggestive. Of the forty-five refer-
ences retrieved covering the years 1969-
1988, only five items decidedly imply an 
intent to apply findings to a planning 
process. Most "use studies" reported are 
primarily descriptive snapshots of how 
matters stand at the moment with little 
apparent view toward use in future 
directions and planning. 
This lack of rigorous attention to 
users' needs on the part of academic li-
braries is surprising in view of the in-
creasing emphasis on the customer-driven 
characteristic of private industry.4 Particu-
larly since, as JoAnn Stefani points out: 
The functions of collection, storage, 
organization and retrieval of informa-
tion, which have customarily been 
performed by librarians have become 
the basis of a vast information in-
dustry outside the domain of the li-
brary, and the librarian must now 
compete with private interests .... 5 
Most academic librarians are aware of 
increasing extra-library end-user search-
ing, assistance to faculty from informa-
tion brokers, computer-assisted document 
delivery services, scholars' workstations 
with CD-ROM capability, commercial 
photocopy services selling to students fa-
culty-determined readings formerly found 
only on library reserve, the accelerating 
use of the"invisible college" to counter-
act the ponderous nature of the biblio-
graphic cycle (i.e., publication to indexing 
to library acquisition), and so forth. These 
more recent trends, along with tradi-
tional problems with faculty ineptitude 
in library use and generally low faculty 
use rates, are certainly ominous. 
Why, when theimportanceofusersur-
veys as a planning tool is widely ac-
knowledged in the library literature,6 are 
so few libraries willing to invest the time 
and expense necessary to carry them 
out? And why do the studies that are 
done have such a surprisingly small ef-
fect on strategic planning? Analysis of 
the subject literature in academic librar-
ianship suggests that three main problems 
contribute to the reluctance of librarians to 
undertake such analyses and to their low 
impact on planning. These problems are: 
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(1) difficulties in the design of user stu-
dies; (2) difficulties in translating there-
sults of such studies into concrete 
management decisions; and (3) the lack 
of acceptance of survey research as a 
valid tool by many librarians. 
DIFFICULTIES IN THE 
DESIGN OF USER STUDIES 
User studies should be an assumed 
element in the strategic planning of li-
braries in order to allow them to "shape 
the future rather than merely reacting to 
it."7 In fact, the literature contains many 
excellent articles that cover the technical 
aspects of conducting user surveys.8 
Despite the wealth of technical information 
available, however, the actual results ob-
tained from user surveys frequently prove 
less useful than expected. 
The problems in the proper design of 
such studies can be subtle and have also 
been extensively analyzed. However, 
the analysis has been more effective in 
pointing out the problems than in outlin-
ing proper solutions. Lowell A. Martin 
emphasized that a survey must focus 
carefully on exactly the information 
desired in order to provide data useful 
for planning, but the design of a survey 
that assesses precisely the parameter it 
was intended to is sometimes not 
straightforward.9 For instance, data on 
retrieval success can be distorted by self-
selection; i.e., users may pick articles for 
retrieval primarily from sources they al-
ready know are accessible in the library. 
Surveys of material availability, then, 
may actually be measuring the skill-or 
lack thereof-of the user rather than the 
adequacy of the collection. 
Because of the difficulty of creating a 
survey that measures the benefits of in-
formation obtained from a library, Dou-
glas L. Zweizig suggested that measuring 
user satisfaction with the library is prob-
ably the best alternative.10 However, 
several studies in which user satisfaction 
was measured have yielded either con-
tradictory or no significant results. Bar-
bara F. Schloman, Roy S. Lilly, and 
Wendy Hu, in a 1989 survey of the atti-
tudes of the Kent State University fa-
culty toward the library, found a high 
reported level of satisfaction with the 
library but a paradoxically low aware-
ness of the library's programs and ser-
vices, particularly on the part ofless senior 
faculty members. 11 Similarly, using a 
questionnaire "dealing with satisfaction 
or adequacy of the collection, policies, 
and staff "to survey the faculty of three 
small colleges, Jinnie Davis and Stella 
Bentley found that for many questions 
neither subject area, academic rank, nor 
length of time at the institution made 
any significant difference in the reported 
level of satisfaction with the library.12 
Surveys of material availability, then, 
may actually be measuring skill ... of 
the user rather than the adequacy of 
the collection. 
Both Davis and Bentley and Vernon E. 
Palmour have suggested that measure-
ment of user satisfaction may not be 
genuinely informative since many users 
have low expectations for library re-
sources and services to begin with and 
will often report satisfaction with 
whatever they think is available.U Mar-
tin also points out that most studies rat-
ing user satisfaction with libraries result 
in high marks,14 which might indicate 
that such questions are not actually a 
valid parameter by which to evaluate 
adequacy of a library's collection or ser-
vices. In view of this, Palmour suggests 
that evaluating awareness of services 
and programs may be more telling than 
measuring user satisfaction; in fact, 
Schloman, Lilly, and Hu did find in the 
survey they conducted that questions 
about satisfaction with services and 
those about awareness or use of available 
services yielded incompatible results. 
Another frequent problem with sur-
veys is that they are directed at the user 
of library services and neglect the non-
user, who is far more difficult to reach 
but who, even in a college or university 
environment, represents a significant 
portion of the population. This can result 
in an overemphasis on the perceived 
needs or interests of one group, such as 
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bibliophiles, and does not produce data 
representative of the overall information 
needs of students and faculty. Martin 
states that telephone or personal inter-
views, while requiring a considerable in-
vestment of staff time, represent the only 
viable way to reach nonusers, and that 
these studies of nonusers are more likely 
to have a significant effect on library 
planning and marketing initiatives than 
surveys of frequent users. Faculty and 
departmental liaison programs have 
also been suggested as a way to reach 
nonusers of the library.15 
Interestingly, although librarians at 
the twenty-two academic libraries sur-
veyed by Berry responded to questions 
about the equality of service afforded to 
student and faculty by maintaining that 
there was no distinction in the type or 
extent of services provided, very few of 
those surveyed reported any attempt to 
determine student satisfaction with the 
library. This bias may result from the fact 
that, while students are numerically su-
perior, faculty expectations drive stu-
dent use of the library. Although the 
problems discussed above could perhaps 
be avoided by designing more carefully 
rationalized surveys and questionnaires, a 
number of authors have pointed out that 
there are limitations inherent in the crea-
tion of such surveys that cannot be easily 
overcome.16 The tendency of both de-
signers of library surveys and of those 
who respond to them is to limit their 
ideas about information needs to those 
that a library is traditionally expected to 
fulfill. Rather than address information 
needs broadly, the resulting studies are 
inescapably library-oriented, may be de-
signed to meet a preset agenda, and can-
not analyze the total "information 
environment" of the user no matter how 
desirable that goal may be.17 
PROBLEMS IN THE TRANSLATION 
OF SURVEY RESULTS INTO 
MANAGEMENT DECISIONS 
Many authors emphasize the necessity 
for long-range planning by libraries, and 
increasingly recognize the need to apply 
strategic planning techniques even to non-
profit organizations.18•19 As McClure 
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pointed out, however, "planning as-
sumes that librarians can measure the 
degree to which change takes place, the 
degree to which objectives are accom-
plished, and the impact of various pro-
grams on the environment ... the needs 
assessment process is input for the 
development of goals and objectives."20 
In general, the literature has little on 
methods of planning for academic li-
braries. Unfortunately, as Butler and 
Gratch note, much of the available litera-
ture on library user surveys is descrip-
tive and not easily transferable to the 
planning process.21 The user studies car-
ried out by libraries are most frequently 
intended for evaluation of existing pro-
grams and are very rarely employed for 
the planning of new programs and ser- . 
vices, despite the fact that many deci-
sions made by librarians must be made 
in anticipation of future needs.22 
While libraries are not alone in their 
resistance to changes in strategy, the 
widespread lack of attention to the kind 
of systematic environmental scanning23 
represented by ongoing user studies 
further isolates the library from its cus-
tomers and may encourage the per-
sistence of a self-serving bureaucracy 
and ineffective programs. 24 
It is likely that part of librarians' reluc-
tance to use survey data for future plan-
ning derives from the traditionally 
bureaucratic organization of libraries.25 
Most academic libraries, like the 122 
public libraries studied by Schlachter 
and Belli, operate as "classic bureaucra-
cies" with very little significant input 
either from users or lower levels of staff. 
Cage has hypothesized that libraries that 
have settled into a rigidly bureaucratic 
mode of management are particularly 
resistant to the kind of innovation hy-
pothetically associated with user stu-
dies.26 In fact, Schlachter and Belli's 
survey also revealed that 78% of the li-
braries which did carry out some type of 
evaluation failed to use the results to 
initiate changes in programs. 
In addition to problems resulting from 
bureaucratic resistance to environmen-
tal input, the design of most user surveys 
results in data inappropriate or ir-
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relevant to management decisions. Mar-
tin remarked that "disillusionment sets 
in when a library laboriously gathers ex-
tensive data and then wonders what to do 
with it" and emphasized that surveys, to 
be effective, must be directed at "con-
crete management problems."27 (There is 
some doubt that datum intended to im-
press the office to which the library reports 
is, ofi tself, directed at a legitimate manage-
ment problem.) The same point is 
addressed by Palmour who finds that 
most user surveys have a number of prob-
lems that prevent them from being useful 
in planning. These problems include a 
failure to collect baseline data for compari-
son with later results, the tendency to col-
lect too much data, most of which are not 
useful for management purposes, and the 
difficulties involved in the measurement of 
real needs, as noted above. 
An additional unresolved problem in 
the applicability of data from user sur-
veys is that there is no clear paradigm by 
which the somewhat nebulous concept 
of "users' information needs" can be linked 
to strategic management decisions. V. L. 
Brember and P. Leggate have examined the 
use of various sophisticated methodologies 
(e.g., network modeling, system dynamics, 
and a "soft system approach") for im-
proving aspects of library effectiveness. 28 
Few library managers, however, are 
likely to be willing to undertake analyses 
of such time-consuming complexity. 
The difficulties in applying much re-
search to managerial problems are ex-
acerbated by the lack, in absolute 
numbers, of trained researchers. In 1989, 
for example, only 2% of ALA's total 
membership belonged to the Library Re-
search Round Table, and, according to 
McClure and Bishop, there is only a com-
parative handful of active researchers 
among 150,000 library practitioners.29•30 
This disparity in numbers contributes to 
difficulties in communication between 
practitioners and researchers, so that too 
often problems are identified "by talking 
only with other researchers, ignoring ... 
the problems to be solved by the practi-
tioners."31 Practitioners, then, complain 
that "research is unable to grapple with 
the problems of librarianship."32 
PROBLEMS IN THE ACCEPTANCE 
OF SURVEY DATA BY LIBRARIANS 
Problems in the acceptance of survey 
data can be roughly subdivided into two 
types: (1) Prejudice against and distrust 
of quantitative evaluation on the part of 
many librarians and (2) the tendency to 
seek the easiest available information 
sources and to ignore data conflicting 
with preconceived views. 
Most research internal to libraries 
does not require esoteric methods 
or elaborate statistical tests to be 
effective and useful. 
The reluctance to use techniques of 
quantitative analysis in the library set-
ting has prompted several authors to 
suggest that librarians actually prefer to 
avoid such evaluation of their services33 
or that they see evaluation as a "threat to 
their autonomy."34 McClure found, 
however, in an examination of the use of 
costing and performance measures for 
planning in eleven academic libraries, 
that many librarians appear to be so dis-
trustful of evaluative techniques that they 
are "unlikely to use such data, even if it is 
available, for library decision making."35 
This distrust of statistical methods led 
the librarians in McClure's study to 
assert that political and social connec-
tions between library managers and uni-
versity administration were more significant 
to library funding than performance meas-
ures. Moreover, the librarians inter-
viewed felt that the perception on the 
part of faculty and students that quality 
service was being offered was more im-
portant than actually evaluating programs 
and services. Continuing to rely on intui-
tive and nonrational assumptions seems 
increasingly out of place in an environ-
ment in which the "research librarian" 
becomes a desirable commodity. 
In view of all the advantages to be 
gained, why is more in-house research 
and evaluation linked to planning not 
done? One key to librarians' apathy about 
research generally may involve a semantic 
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problem with the term research. Many 
librarians see quantitative research as 
complex and artificial statistical gob-
bledegook of interest only to library science 
faculty with Ph.D.s. Nothing need be 
further from the truth, however, as most 
research internal to libraries does not 
require esoteric methods or elaborate 
statistical tests to be effective and useful. 
Still, most academic librarians have 
little, if any, formal training in research 
procedures. All professional librarians 
have, by definition, an accredited M.L.S., 
but this is not a research degree, and 
while many library science programs 
offer-and some require--a course in re-
search methods, such courses vary 
widely in definition, focus, and depth. 
Mary S. Stephenson, for example, found 
that among the research methods 
courses offered in accredited schools 
fewer than half "actually require stu-
dents to undertake a research project," 
and that it appears that students "are not 
leaving school with a real understanding 
of how to make [the research process] 
part of their professional lives."36 En-
couraging accredited schools with their 
one- and two-year programs to do more 
in this area is but part of the answer. 
Practitioners' own greater commitment 
to regular continuing education through-
out their careers along with continuing 
education offerings in research skills on 
a continuing basis from ALA, ACRL, and 
ARL are also necessary steps. 
Practical problems such as a lack of 
released time and the scarcity of funding 
are hindrances. In a recent survey of ARL 
libraries, Shelly Arlen and Nedria San-
tizo found that approximately 60% did 
not give released time for research.37 
Funding, even in academic libraries, is 
still more limited, with one study find-
ing only 43% providing any financing 
for research by their staff.38 
Another consideration is that univer-
sity tenure committees and journal refer-
ees knowledgeable in research methods 
regard basic, especially experimental re-
search more highly than they do applied 
research. Librarians, however, are con-
cerned with providing greater services 
with static or declining budgets, and 
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they need focused, applicable answers to 
managem~nt problems. Unfortunately, 
the "greater effort researchers make to 
produce broadly generalizable findings, 
the less likely the research will have an 
impact on [local] practices" since each 
library faces its own set of problems.39 
The most satisfactory approach to 
determine the information needs of 
both users and nonusers, at least 
among faculty, seems to be the use 
of liaison activities. 
If librarians largely rule out evaluative 
data and find little published research 
that meets their needs, what information 
sources do they use for decision making? 
This question was investigated by 
McClure and Samuels. For this study, the 
authors surveyed the professional staff 
of eighteen academic libraries. A part of 
the questionnaire used consisted of a 
"list of ten decision situations," which 
were to be paired with the respondent's 
preferred source of information chosen 
from a list that included both internal 
and external information sources. The 
results indicated that the librarians 
strongly preferred internal sources of in-
formation, primarily interpersonal com-
munication with other professional staff 
members. From this, McClure and Samuels 
concluded that the information em-
ployed in decision making in academic 
libraries is likely to be inward in orienta-
tion and "opinion-based" rather than 
derived from any type of quantitative 
measurement and suggests that these li-
brary managers actually have ~1ittle inter-
est in user input to decision making."40 
Adopting such a stance, however, en-
courages a closed-system world view, 
one in which the needs of the external 
environment (i.e.,students, faculty, and 
citizens as users) are thwarted in favor 
of a "reality" in which the outer world 
looks like the inside of a library. The 
tendency of closed systems to wind 
down (entropy) ought to be compared 
often in academic library planning to the 
dynamic nature of open systems whose 
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very existence depends on inputs from 
external energy sources, in this case from 
the campus and larger community of 
users.41 
In their preference for easily ob-
tained-though possibly inaccurate-
information, librarians seem to resemble 
other groups. For example, O'Reilly 
found in a survey of 163 subjects work-
ing in a county welfare agency that the 
"accessibility and not the quality of the 
source ... is the critical determinant of 
its use."42 In a model by Taylor of infor-
mation-seeking behavior and in studies 
by Voigt of scientists' information seek-
ing, accessibility and least-effort values 
also predominate.43 It may be too much 
to hope that information professionals 
will be different. 
CONCLUSIONS 
Although conclusions based on a 
limited analysis of the literature must 
necessarily be tentative, some clear 
points have emerged. First, in order to be 
meaningful for planning, user studies 
need to be designed carefully and fo-
cused, preferably concentrating on in-
formation about users' awareness of 
library services or on a specific and pre-
defined managerial problem rather than 
soliciting general opinions about the 
users' level of satisfaction with the li-
brary. In view of the number of surveys 
reporting a lack of meaningful results for 
a number of questions, testing the sur-
vey questions with a small sample prior 
to use seems essential. Obtaining data 
from nonusers, although it was men-
tioned less frequently in the literature as 
a problem, seems like a critical part of a 
meaningful study since these are the 
people whose needs the library is clearly 
not meeting and who represent a major 
marketing opportunity. 
In addition to overlooking nonusers, 
surveys of academic libraries seem also 
to neglect student opinion, perhaps be-
cause of their turnover and lack of direct 
influence in budgetary matters. Because 
students outnumber faculty as current 
or potential users, a properly designed 
survey should make an attempt to avoid 
giving a disproportionate weight to fa-
culty opinion. Mary K. Sellen and Jan 
Jirouch reported that although 100 per-
cent of the responding faculty at their 
institution indicated that they required 
the use of library materials, only 6 per-
cent of the students entered the library 
during a two-week period.44 The view-
points of the remaining 94 percent of the 
student body, were they known, might 
have a significant effect on library strategy. 
In addition to overlooking nonusers, 
surveys of academic libraries seem 
also to neglect student opinion. 
The most satisfactory approach to de-
termine the information needs of both 
users and nonusers, at least among fa-
culty, seems to be the use of liaison ac-
tivities. While liaison activities are 
demanding of staff time, they have the 
potential to increase significantly aware-
ness of the library's services and to 
generate strong support for the library 
among the faculty. Also, a liaison pro-
gram is one of the few available means 
to reach the faculty nonuser. The ap-
proach of Schloman, Lilly, and Hu, 
despite some problems with the design 
of their survey, seemed a particularly 
effective model. The results-oriented 
program undertaken by them at Kent 
State involved an initial survey includ-
ing questions on the awareness of ser-
vices and then the targeting of liaison 
staff to those departments or faculty 
members who seemed the most unin-
formed about the available library re-
sources and services. 
Problems in the translation of survey 
data into management decisions, while 
complex in their theoretical aspects, in 
practice seem to be because of improp-
erly designed user surveys that seek in-
formation of a general nature rather than 
directly addressing specific problems or 
questions. All data are not necessarily 
useful data, and studies that do not de-
fine and obtain precisely the data re-
quired appear to do little more than 
muddle planning efforts. In order to 
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"focus available resources on specific re-
search problems," McClure and Bishop 
have suggested the establishment within 
each library of an "Office of Research 
and Development'' which would allow 
"library researchers and library managers 
to be directly involved together on ... daily 
managerial problems."45 
The problem of librarians' distrust of 
evaluative data is significant, and some 
of McClure's suggested solutions, in-
cluding increasing "academic librarian 
awareness of the importance and poten-
tial applications of these methodologies"46 
and training librarians in "information re-
sources management, evaluation of infor-
mation sources for decision making and 
broadening their sources as input for deci-
sion making,"47 hardly seem adequate to 
the problem. It appears probable that 
trends such as users' increased demand 
for customer-oriented services, in-
creased competition from private infor-
mation sources, and increased demand 
for justification of the library's portion of 
the university's budget will ultimately 
force a change in librarians' attitudes 
toward user input into library planning. 
By 1985, McClure and Samuels were 
still finding that academic librarians had 
"little interest in user input."48 The need, 
however, for a change in attitude toward 
environmental input into library plan-
ning is increasingly obvious and urgent. 
A group of European publishers plan to 
begin direct marketing of full-text scien-
tific journals on optical disk. In its final 
form, this service will periodically pro-
vide an individual researcher with a disk 
containing the full text of the 400 jour-
nals he has selected as being most rele-
vant to his research along with a 
retrieval program custom designed to 
his "research profile."49 The potential, 
then, exists for academic libraries to be 
relegated to purely archival and deposi-
tory functions by private enterprises that 
subsume their services to users and by 
growing user apathy. What information 
needs will faculty researchers in the fu-
ture have that can still best be met by the 
library? The only way to find out is to ask 
them-in meaningful ways. 50 
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Authority Control 
• LC MARC authority files - names, subjects, titles, 
(updated weekly) 
•Manual review of unlinked headings by 
professional librarians 
• Deblinded LC authority records written to 
magnetic tape 
•Inexpensive machine only processing 
option available 
•Update service with on-going notification 
of changes 
•Full service program, including deduping, 
item field builds, smart barcoding 
Before you select an authority control vendor, ask 
what percentage of your library's headings are likely 
to be validated against LC authority records. 
Then call LTI. 
"A Commitment to Quality" 
• LIBRARY TECHNOLOGIES, INC. 
1.142E Bradfield Road Abington, PA 19001 
. (215) 576-6983 Fax: (215) 576-0137 
Letters 
To the Editor: 
I find little to criticize in the specific points made by Nancy H. Larsen Helmick in 
"Are Patrons Ready for 'Do-It-Yourself' Services?" (C&RL 53:44-48, January 1992). 
Allowing patrons to handle the routine of renewals and other similar transactions 
through terminals establishes very little risk for the quality of those services. Library 
clerks acting as clerks are not necessarily going to be more effective than faculty and 
students acting as clerks. Nor am I surprised at the willingness and even enthusiasm 
of individuals for taking over these transactions from the understaffed and overworked 
library workers, particularly when having librarians do it takes longer and causes 
annoyance. 
What I find disturbing is the underlying premise that this is somehow an effective 
strategy in dealing with budgetary shortfalls. Transferring work from the library staff 
to the users may or may not be cost effective, but there is no attempt here to find out. 
The more pernicious tactic, although not addressed in the article, is the transfer of 
professional information work from the understaffed library to the presumably equally 
overworked and certainly less qualified user population. We must be careful not to 
allow the budgetary process to lead us to play games of transferring our costs to others 
within the same organization, thereby accomplishing little in total. The fact that these 
games do go on does not make them more responsible as a management tactic. It 
reminds me of the description of many so-called cost-cutting endeavors: "We are going 
to have economy no matter how much it costs." 
To the Editor: 
HERBERT S. WHITE 
Distinguished Professor 
School of Library and Information Science 
Indiana University 
Certain conclusions drawn by Pamela J. Cravey in her study on the occupational role 
identity of women academic librarians have been bothering me since the publication 
of this article in C&RL (52:150-64, March 1991). I had problems with the apparent 
inconsistencies between the data she presents and her profile of the "average" academic 
librarian. I was also troubled by the undocumented implications of her discussion of 
"orientation to the occupational role," that for public, school, and special librarians, 
their organizations are less complex, their clienteles less diverse and demanding, their 
specializations less deep, their work less intellectually demanding, and their general 
orientation more determined. These things may all be true, but I found this presentation 
considerably less than convincing. 
The chief problem I had, however, is found in the article's penultimate paragraph. 
Here Cravey refers to "the theory that the increase of homosexual men into librarians hip 
is linked to fulfillment of the female role." I first found this statement odd, since neither 
the occupational choice oflibrarianship among men generally nor the factor of sexual 
orientation figured in Cravey's study. I then consulted the source for this statement, a 
footnote in a paper on the history of women in public librarianship. This footnote 
presents no concrete historical evidence for "an increase of male homosexuals into 
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librarianship" and offers only unsubstantiated and highly stereotyped speculation 
concerning the psychology and sociology of gay men, hardly a sound basis for any type 
of theory. Given that Cravey, earlier in her paper, discusses the profound negative 
effects that stereotypes have had on librarians and librarianship, one would think she 
would refrain from trafficking in stereotypes herself and from relying on sources that 
do so. One might also think that editorial sensitivity would have prevented such 
aspersions from being cast in a respected professional journal on the professional and 
personal motivations of any group, particularly a minority, within the profession. 
To the Editor: 
BRIAN MCCAFFERTY 
Lilly Library 
Wabash College 
"The Library as a Marketplace of Ideas," by Ronald Heckart (52:491-505, Nov. 1991) 
is an excellent article, but I would have to take exception to Heckarts' s problem with 
"carrying the 'marketplace of ideas' so far as to have it become merely a process 'with 
no ethical or moral content."' I have no problem with that at all. In fact, in his allusion 
to the ACLU and the Skokie incident (ACLU defending the right of neo-Nazis to march 
through a Jewish neighborhood) becoming just such a process "devoid of ethical or 
moral content," I was, and still am, fully on the side of the ACLU. 
To me, this "mere process" of the marketplace of ideas has far more substance and 
grit to defeat censorship than this attempt to lay the marketplace on an ethical founda-
tion of "self actualization" or "empowerment." I do not need such an additional 
foundation (nor do I think "intellectual freedom" does), and I am always suspicious of 
what such a foundation is, and who chooses it or has the right to choose it. 
A "process" devoid of "ethical/moral content"? Whose morals, whose ethics? Librar-
ian "interventionists" in collection development, I applaud; librarian "moralists," I 
abhor. 
But again, thanks for the stimulating article, Mr. Heckart. 
RALPH KRANZ 
Associate Librarian, Marriott Library 
University of Utah 
IN FORTHCOMING ISSUES OF 
COLLEGE & RESEARCH LIBRARIES 
Interdisciplinary Researclz in the Sciences: Implications for Library Organization 
Julie M. Hurd 
Performance Measures for Student Assistants 
Jane McGurn Kathman and Michael D. Kathman 
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social policy searches fast and fruitful. 
PAIS provides the most comprehensive 
index to literature on national and interna-
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available. Within seconds, you can locate 
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government documents, legislative hand-
books, and more from all over the world. 
And PAIS covers a vast range of 
subjects: international relations, education, 
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Best of all, PAIS lets you select the 
format you're most comfortable with: CD-
ROM, online, or in print with PAIS 
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enhancement of the PAIS Bulletin. 
So the next time you're faced with a 
tough public/social policy question, go 
with the research tool that lets you dig in 
deep. PAIS. 
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Book Reviews 
Dewey, Barbara 1., ed. Raising Money for 
Academic and Research Libraries: A How-
to-Do-It Manual for Librarians. New York: 
Neal-Schuman,1991. $37.50. (ISBN 1-
55570-082-9). 
A few months ago, the Wall Street Jour-
nal reported that libraries have begun to 
look to private sources of funding to 
supplement their budgets. In a time of 
fiscal constraint, spiraling costs of print 
material and increased appetite for ex-
pensive technological products and 
services, libraries are developing in-
novative ways of increasing their 
budgets. The newspaper cited a particu-
larly striking fund-raising activity called 
calf bingo used by the Sydney, Montana, 
public library, in which the winner is 
determined by a calf" deposit" on a giant 
board. 
Academic libraries, also, are becoming 
involved in fund raising not only to ac-
quire "luxury" items such as important 
manuscripts or valuable collections, but 
also increasingly to provide the basic ne-
cessities expected by their users. Raising 
Money for Academic and Research Libraries 
is the first work devoted entirely to fund 
raising for academic libraries. Although 
it does not get down to the level of detail 
provided by the Wall Street Journal, it 
provides a very good overview of the 
institutional framework and the basic 
strategies that allow library fund raisers, 
or development officers, as they are 
frequently called, to stage the kind of 
idiosyncratic event described above. 
This volume consists of nine chapters, 
each written by a professional involved 
in library development in an academic 
library. The authors are all members of 
Development Officers of Research Aca-
demic Libraries, North America, or 
DORAL; N.A., an organization created 
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in 1987. Collectively, they map out the 
field of library fund raising by describ-
ing techniques for working with individu-
als, corporations, foundations, and 
government agencies. Thus there are 
chapters titled "Fundraising/Develop-
ment Plan," "Library Friends," "Donor 
and Donor Relations," "Grants," ''The 
Corporate Connection," ''The Library 
Campaign," ''Planned Giving," "Public 
Relations," and ''Development Personnel." 
The authors write simply and, in most 
cases, avoid jargon and euphemisms. The 
"how-to" orientation of the volume is re-
flected in the visual presentation, which 
includes wide margins, clear headings, 
and bullet statements. 
Although most of the contributors 
have backgrounds in fund raising rather 
than in librarianship, they are well 
aware of the position of the library 
within the educational institution and 
suggest ways of building constituencies 
and of working with university admin-
istrators and foundations. The focus is 
always on the practical, and there is littie 
in the way of historical perspective or 
sociological analysis. Each chapter func-
tions as a useful checklist of points to be 
covered and activities to be undertaken 
when embarking on a specific fund-rais-
ing project. For example, there is practi-
cal advice on publications, outlines of 
fund-raising campaigns, sketches of or-
ganizational charts, and pointers on ap-
proaching government agencies. Lists of 
professional organizations that can help 
the fledgling development officer are in-
cluded. 
All the chapters are useful, although 
the chapter on corporate giving is some-
what vague, and the one on planned 
giving is too dense for the beginner. Joan 
Hood's discussion of library friends 
groups is among the best. She stresses 
the critical importance of friends groups, 
which she terms the "core of the 
development program" and "the critical 
factor in the longer term investment of 
bequests, significant donations of gifts-
in-kind, capital programs, and the build-
ing of endowment funds." Hood 
highlights the key elements in develop-
ing a vital friends group (e.g., programs, 
newsletters) and describes the various 
ways in which volunteers can become 
involved in library operations as well as 
in fund raising drives. In their chapter on 
grants, Helen W. Samuels and Samuel A. 
Streit describe government agencies 
with an interest in libraries and note 
where interests overlap. The reader, 
however, will have to go to other sources 
to develop· a clearer understanding of 
how to approach foundations. 
In her chapter "Donor and Donor Re-
lations," Charlene Clark describes the 
typical donor as a conservative or re-
ligious person who views his or her con-
tribution as an investment in the 
institution's future. Surely this is too nar-
row a characterization of donors. Vartan 
Gregorian, now president of Brown Uni-
versity, who provided the brief introduc-
tion to Raising Money, proved himself a 
master of fund raising on behalf of the 
New York Public Library when he was 
head of that institution. It would have 
been fascinating to have his views on 
why people give and under what cir-
cumstances.-Eva M. Sartori, University 
of Nebraska-Lincoln, Lincoln, Nebraska. 
Allen, James Smith. In the Public Eye: A 
History of Reading in Modern France, 
1800-1940. Princeton, N.J.: Princeton 
Univ. Pr., 1991. 325p. $39.50 (ISBN 0-
691-03162-2). LC 90-28810. 
James Allen's book on reading in mod-
ern France is an adventurous explora-
tion of relatively new territory. The 
author has assembled and synthesized 
an enormous and diverse body of 
sources to address a topic fundamental 
to the social history of ideas. Influenced 
by recent studies of reading in early 
modern Europe, he poses three basic 
questions: In what circumstances did 
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people read in France from 1800 to 1940? 
How did they read? What did their read-
ing mean to them and why? These ques-
tions correspond roughly to the three 
divisions of the book and are framed in 
the context of contemporary theories on 
reception and reader-response. There is 
no single thesis to prove, nor are there 
striking discoveries; instead Allen draws 
a lively range of observations from the 
mass of sources he surveys. 
The primary focus is on readers' per-
sonal perspectives. A variety of contextual 
factors influenced these perspectives, 
many of them indicated by data that are 
relatively clear, such as literacy rates, 
publishing statistics, educational trends 
(especially in the study of literary texts), 
and censorship. These areas are deftly 
described in a tour de force of survey and 
synthesis. Just as important to the study 
are the socially defined predispositions 
that led readers to derive certain mean-
ings from reading. Different interpretive 
communities are shown to determine 
reader response, based on such factors as 
regional perspectives, class identification, 
or gender-consciousness. Whatever the 
context, reading gradually developed into 
a private act of self-discovery, subject to 
the personal and even creative involve-
ment of the reader. In general, the reac-
tion to literary texts reflected a delayed 
grasp of literary trends, meaning that 
readers' responses evoked the themes of 
classicism, romanticism, realism, or 
symbolism long after those movements 
became prominent features of literary 
representation. The book often seems to 
be as concerned with attitudes toward 
authors and reading as it is with the act of 
reading itself, highlighting the public or 
socially correct image of literary engage-
ment. This is a perfectly valid approach 
in French cultural studies, where the 
tradition and sometimes the mythology 
of an actively literate society continue to 
play such important roles. Image, jux-
taposed with reality, comes into sharper 
focus as the author defines the historical 
context. 
The focus of the study, the methodology, 
and the choice of sources are narrower 
than the title indicates. The variety of 
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potential sources is daunting, as are the 
limitations inherent in each category of 
document that records reading and im-
plies reader response. Recognizing the 
weaknesses of individual sources, the 
author relies on a massive assemblage of 
diverse material that in the aggregate is 
more illustrative than its individual 
parts. At the same time, there is heavy 
reliance on single texts or artistic images 
as representative of various categories. 
Nine of the ten chapters begin, for ex-
ample, with either a textual example or 
a historical moment that is used to sug-
gest a broad theme. Among the sources 
considered are artistic depictions-the 
subject of an entire chapter-and records 
of reading experience as noted in novels, 
diaries, memoirs, correspondence, and 
critical reviews. Probably the most sig-
nificant source is one that has never been 
thoroughly examined: the large collec-
tions of fan letters sent to members of the 
Academie frmu;aise and to other authors 
who saved a large amount of their mail. 
Although a problematic source, partly 
due to the selective nature of these col-
lections and patterns of flattery, the let-
ters are especially amenable to Allen's 
line of investigation. He selects 1,450 let-
ters sent to ten major authors: Mme. de 
Stael, Stendhal, Balzac, Baudelaire, Sue, 
Flaubert, Michelet, the Goncourts, Zola, 
and Anatole France. Sue, Michelet, and 
France receive the most attention, 
mainly because of the wide response 
aroused by the controversial works they 
published. 
The range of sources, although enor-
mous, is definitely weighted toward 
higher culture. There is some attention to 
more mundane publications, such as 
newspapers and schoolbooks, but only 
peripheral consideration of the printed 
word in the life .of less active readers, 
those whose reading included almanacs, 
accounting guides, manuals, prayer books, 
or popular literature. Because selection of 
sources is so crucial to further research on 
this topic, it is a pity that Allen's book 
could not contain a full bibliography to 
bring together the entire range of mate-
rial used. Even with the voluminous 
footnotes, generally well-explained ta-
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bles, and a selected bibliography of ar-
chival sources, it would have been help-
ful for scholars to have the same type of 
topical bibliography as Allen was able to 
include in his first book, Popular French 
Romanticism: Authors, Readers, and Books in 
the 19th Century. 
The book is strongest in its distillation 
of dispa~ate historical sources on print-
ing and reading and in the way it offers 
an impetus for further investigation of 
all areas of reading. It opens the possi-
bility of mining additional sources for 
studies on modern France that could be 
patterned after the work Roger Chartier 
and Robert Darnton have done on the 
early modern period, and it gives direc-
tion to future scholarship in the area of 
reading culture, including cafe society, 
discussion clubs, bookstore develop-
ment, and other aspects of the literary 
scene. If, by the nature of its sources, this 
work often has to be more impressionis-
tic than empirical, the conclusion seems 
reasonable throughout. Clearly, this 
study contributes significantly to the his-
tory of reading.-Mary Jane Parrine, 
Sta1Zford University, Stanford, California. 
Reich, Robert B. The Work of Nations: 
Preparing Ourselves for 21st-Century 
Capitalism. New York: Knopf, 1991. 
331 p. $24 (ISBN 0-394-58352-3). 
In his latest book, The Work of Nations: 
Prepari1lg Ourselves for 21st-Century Capi-
talism, Robert B. Reich, political economist 
at Harvard's John F. Kennedy School of 
Government takes issue with the state-
ment made by President Bush in his 1989 
inaugural address: "We have more will 
than wallet, but will is what we need." 
Reich believes "We have the wallet, but 
do we have the will?" is the real question 
that Bush should pose to the American 
public. Deliberately, persuasively, harshly, 
Reich informs the reader how old defini-
tions of economic nationalism no longer 
pertain, how new work patterns in 
"global webs" remove us from daily 
national social problems, and why we 
need to recognize that "our mutual ob-
ligations as citizens extend beyond our 
economic usefulness to one another, and 
act accordingly." 
In the first two sections of his book, 
Reich describes the demise of America's 
core corporations and how the global 
web of enterprise has transformed the 
way in which businesses operate. In-
creasingly these businesses link special-
ized needs with customized solutions, 
emphasizing services over goods by 
means of international partnerships that 
exploit the problem-solving abilities of 
skilled people, while contracting with 
unskilled laborers in low-wage coun-
tries for "whatever must be standard-
ized and produced in high volume." The 
concept of centralized ownership and con-
trol, says Reich, where corporations 
operate as hierarchical entities, is mislead-
ing. Instead, ownership and control are 
frequently diffused, and the main value 
of the enterprise derives from the "prob-
lem-solving, -identifying, and -brokering 
skills of key people." The "nationality" 
of a corporation is often irrelevant. Of 
more importance to our economy is the 
extent to which an enterprise-irrespec-
tive of its national origin-values the skills 
of American workers and contributes to 
their material and social well-being. 
In the last two sections of the book-
and here lies some worthwhile reading 
for members of our profession-Reich 
identifies three main job categories of the 
future and redefines the meaning and 
"work" of a nation. Traditional classifi-
cations of America's "major occu-
pational groups," such as managerial 
and professional specialty; technical, 
sales, and administrative support; and 
operator, fabricator, and laborer, are by 
this time outmoded. Reich proposes 
three new categories to represent "the 
three different competitive positions in 
which Americans find themselves"-
routine production services, in-person ser-
vices, and symbolic-analytic services. The 
first category encompasses people who 
perform repetitive tasks, including 
many routine supervisory jobs that re-
quire "repetitive checks on subordi-
nates' work and the enforcement of 
standard operating procedures." Reich 
calculates that in 1990 routine produc-
tion services accounted for about 25% of 
American jobs and that their numbers 
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are declining. The second category, in-
person services, comprises about 30% of 
the jobs in America, and its numbers are 
growing. In-person servers, as opposed 
to routine producers, are "in direct con-
tact with the ultimate beneficiaries of 
their work." Finally, symbolic-analytic 
services encompass the intangible pro-
cesses of problem identification, prob-
lem solving, and information brokering. 
This work sector is transforming the way 
business is conducted; it is also the most 
competitive category and least vulnera-
ble to usurpation in the global economy. 
According to Reich, these three catego-
ries make up 75% of American jobs. 
The economic plight of routine pro-
ducers in the United States is worsening 
because their skills can be replicated less 
expensively abroad. Meanwhile, the 
standard of living of in-person servers is 
tied to the desires and prosperity of the 
symbolic analysts on whom their liveli-
hood depends. The increasing disparity 
in the standard of living between the 
symbolic analysts and the other two 
major work categories has segregated 
Americans by income residentially, so-
cially, and educationally. Reich repeatedly 
reminds the reader that one-fifth of our 
citizens enjoy nearly 50% of the national 
income. 
And now we return to the "will-ver-
sus-wallet" question: Reich contends 
that we can afford to invest more money 
in infrastructure, education, and train-
ing if we can find the political will to 
implement solutions that would re-
quire-among other efforts-the top 
one-fifth of the earners to bear a greater 
share of the cost. Taking a somewhat 
cynical and admittedly "less charitable" 
view, however, Reich explains why it is 
likely that we will continue to travel in 
the hazardous direction of economic dis-
parity. Hanging in the balance is not 
merely our economic viability, but our 
social cohesion as a nation. Reich's book 
is intended for a large, national public 
and has been widely reviewed. Al-
though one might criticize the absence of 
a deeper historical perspective, quarrel 
with his nomenclature, or lament the 
paucity of solutions, Reich is persuasive, 
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nonetheless, in arguing that the prevail-
ing economic and social philosophy of 
"laissez cosmopolitanism" is dangerous. 
His fundamental questions, "Are we still 
a society, even if we are no longer an 
economy? Are we bound together by 
something more than the gross national 
product?" are difficult to ignore. 
What is of significance here to librari-
ans? First of all, through his descriptions 
of work classifications, Reich offers a 
framework by which to analyze our pro-
fession. We will readily find examples of 
routine producers--copy catalogers, 
data entry clerks, middle managers who 
review the accuracy of our daily pro-
cedures. We know, too, that this category 
of workers has diminished and that their 
duties have changed with increased au-
tomation. Many among us will perceive 
ourselves as in-person servers, meeting 
our patrons' daily requests through ref-
erence work, collection development, 
and bibliographic instruction. Finally, 
more and more of us may perceive our 
work as symbolic-analytic service--
where we identify and solve information 
problems or broker our services in a 
global market. And even if we ourselves 
do not operate in the entrepreneurial 
global web, increasingly we may expect 
that the clientele we serve either aspires 
to or does. We can anticipate greater 
demands to customize, package, and 
tailor our services to match the particu-
lar needs of individuals in this group. We 
might also anticipate their willingness to 
pay for this service or to gain access to 
information sources without our inter-
vention. These trends, which are by no 
means new, will continue to present 
strategic dilemmas for a profession 
based on democratic traditions of free 
and undifferentiated access. It may also 
contribute to splintering librarians further, 
as we segregate ourselves and our pro-
fessional principles according to the 
clientele we serve. Academic, research, 
and special librarians may expect well-
funded symbolic analysts to figure 
prominently among their patrons, but 
most public and school librarians (cer-
tainly urban) will continue to serve the 
less fortunate 80%. How we resolve and 
May1992 
balance these demands within the pro-
fession is a microcosm of challenges pre-
sented to society as a whole. Reading 
Reich's book gives us reason to pause 
and re-boot, as we log on to the next 
century.-Martha L. Brogan, Yale Univer-
sity, New Haven, Connecticut. 
Reference and Information Services: An 
Introduction. Ed. by Richard E. Bopp 
and Linda C. Smith. Englewood, 
Colo.: Libraries Unlimited, 1991. 483p. 
$47.50 (ISBN 0-87287-875-9); paper, $30 
(ISBN 0-87287-788-4). LC 91-14086. 
Richard Bopp and Linda Smith have 
created this volume in response to the 
perceived need for an integrated text to 
be used primarily by library and infor-
mation science educators teaching basic 
reference courses. It is designed to pro-
vide an "overview both of the concepts 
and processes behind today's reference 
services and of the most important 
sources consulted in general reference 
work." On the whole they have 
succeeded, and this text is likely to re-
place William A. Katz's Introduction to 
Reference Work as the most popular text 
for beginning reference courses. 
The work is arranged in twenty chap-
ters written by twenty-one authors, most 
of them affiliated in some way with the 
University of Illinois at Urbana-Cham-
paign. The twenty chapters are divided 
into two parts. Part 1, "Concepts and 
Processes," covers topics such as reference 
service philosophy, the reference inter-
view, bibliographic control, electronic ref-
erence services, instruction, and evaluation. 
Part 2, ''Information Sources and Their 
Use," includes an introductory chapter on 
the selection and evaluation of sources, 
and discussions of reference sources by 
type (such as directories, indexes and 
abstracts, and dictionaries). 
The format for each chapter includes a 
list of sources and additional readings. 
The chapters dealing with sources also 
include a section called "search strate-
gies." The chapters are current, and 
many 1990 and 1991 sources are cited. 
The suggestions for additional readings 
are helpful for the student who may wish 
to pursue a particular topic. Sample pages 
of reference sources are often provided. 
However, because each ®apter has a 
different author, there is some overlap of 
topics covered, especially in the chapters 
dealing with reference sources, and par-
ticularly in the sections on search strategies. 
The sections on strategies are, further-
more, too brief to be helpful. Also, some 
sources are discussed in several places 
(e.g., Britannica Book of the Year in chapters 
13 and 16). Another problem is that some 
topics receive brief mention in several 
places, but no adequate coverage in any 
one place. Coverage of reference sources 
is also uneven. Certain titles receive exten-
sive coverage (Who's Who in America), 
while others receive little or no coverage 
(Dictionary of Literary Biography, slang 
dictionaries). 
One of the book's strengths is its inte-
gration of electronic formats within the 
appropriate chapters. Particularly use-
ful are the chapters on bibliographic con-
trol, reference service to special groups, 
and government documents. These top-
ics are often overlooked in a general ref-
erence class because of a lack of time. 
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Their inclusion here will perhaps en-
courage more discussion of these topics 
in reference classes in the future. 
The volume may be of more limited 
use to practicing reference librarians. The 
narrative format makes it difficult to locate 
information about a particular source 
without using the author /title index. Be-
cause the majority of the sources included 
are basic reference sources, reference 
managers should expect their librarians to be 
familiar with these sources already. Part 1, 
on the other hand, may be more useful to 
practitioners. These chapters provide a 
good review of the major issues and con-
cerns in reference services today and will 
likely be of particular interest to the 
practicing librarian whose basic refer-
ence class focused on major sources and 
neglected discussion of service issues. The 
primary use of Reference and Information 
Services will be as a textbook for basic 
reference classes in library and informa-
tion science programs, and it is to be 
welcomed for that purpose.-Louise S. 
Sherby, University of Missouri-Kansas 
City, Kansas City, Missouri. 
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